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ENGLISH FOR AMERICAN INDIANS is a newsletter intended for teachers
and other educators who are involved with the teaching of English-

in the educational systém of the Bureau of Indian Affairs. Corres-)
pondence concerning distribution and editoril contént should be
directed to Mr. Thomas R. Hopkins, Chief, Division of Evalbdation,
Research, and Development, Indlaniﬁducation Resounceks Center, Bureau
of Indian Af!‘lh‘s, P. 0. Box 1788, Albuquerque, New BMexico 87103.
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\ i X Foreword - -
\ . ) . / .‘j A ‘ - . ‘ kb
* The response to the firsﬂ)three issues of English for American Indians and the

number of requescs for iﬂdividual\copies have made us feel thatlf ggmpilation of

these issues might prove uﬂ?ful for teachers and those involved‘ﬁm planning in-
W Yo
service training workshOps. Thq-articles includ d. range from suﬂgested language .
: o RS

activities fof pre—schoal and beginner class to composition ttchniques for the

secondary classroom with apprOpriate bibl graphic macerial accompanying :

each article, o ' [

! 0y ) . . \ . . -

We very much hope you willifiﬁf this Curriolum Bulletin useful, Additional N
. éopies are. available on reqdest from this office. 0. : '
. N ) oo
’ ™ . " : 4 o
. .- ' . \\. B ‘ / R = ) B
B ; : ' 'Thomas R. Hopkins
: . : . Chief, Division of Evaluation
, . Research, and Development .
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EDITOR!S NOTR .  + -
o y _ )

. ﬁ ‘ ‘ . y
In Jnly of 1967 the Centen for Applied Linguistics conducted a study of English
1anguage teaching problems in BIA schools. One of the recommendaticns that grew

Cx out of this study was the publication of a newsletter which would have three

.principle aims:

- L v 4 - ' i . . . — (
"(a) to provide information on existing and prospective materials in the A r

L b

. o fie/g of English as a second language suitable to the needs of
A ' (ﬂ ~ "
American Indian students, s : e . ’

“

(b) to provide, a means for the exchange of information between teachers
&

-

‘and others involved in the teeching of English in the BIA educational

»

° ‘ system and to keep them in touch with significant new experimenta-

) tion, both within the-system and elsewhere; and

{c) to provide articles of practicel inter{st'to'teachers of English

to American Indians,"1 ; .

. ;
Under the direction of Sirarpi Ohannessian, Director of the English for Speakers

_ of Other Languagis Program at the Center, English for American Indians was initiatti{\‘

//,/r—:;:hget these aims. So much interest has been generated by the material presepted

»

in the first .three issues of this publicttion that it seemed a good idea to ieprint
 the feature articles and bibliographies, in order to insure a continued supply and

v to present the materiel in a more convenient form for teacher training workshOps

\ and liﬁraries. 1
/\ . ]
R l. Sirarpi Ohennessian, Editor's Note, English for American Indians, @
\ Fall, 1968, . :
" v r xy
R




The‘articlca included in this collection ‘deal with ESL instruction ffon the pre— o
school through the secondary leVel. “Language Drill ‘and Young Gbildren" by

Muriel Saville is of apecial intereat to those of us who are involved in the .
Buraau s kindergartan program. Dr. Savilli 's approach repreaents only ‘one of

many to;Englinh lan;uage teaching at the kindergarten level, but it is essential: 7

< that ye be expoaed to a wide. variety of ideaa in dealing with ﬁhe problen, -
especially during this period of formulating a program. Dr. Saville, who re-
.ceived her training in linguiatics at the University of Texas at Auntin, has v
taught kindergartan in the California schools and was part of a research project

- !

concerned with the teaching of English of Spaniah-speaking kindetgarten students.
Loid%McIntoah, Aaaociate Professor of English at the University of California ' ; ~

at Los. Angalal, has had extanaiVe background in teacher training, materials
\

development and has produced a film on teaching English to Mexican—American

children--"Starting Engliah Early." Tedchers will find many useful ESL

activities in "Beginning School in a Seconeranghage.

, Gerald bykstra, now at the Uni rsity of Hawaii is the author of A Course in

Controlled Conposicion. Ananse \[ales, a series which is widely used in Bureau

secondary schools. Professor Dyks:rzxs\ﬂhreaking Dowrnt .Your Writing Goals"

discusses controlled composition techniques and their rationale._

o

"The fescher s Bookshelf" a listing of text and background materials has been
r

compiled by Carol J. Kreidler. who is now Associate Director of the Center' s

s

English for Speakers of Other Languages Program, was coordinator of the

’ Intenaive Courae at the Engliah Language Institute University of Michigan and

it

has Zaught in thec}xperiencad Teacher Fellowahip ‘Program at GeorgetOWn Univer-

- [

® a sity. Mrs. Kreidler is the author of a book on ESL vi!zal alds published by the

. USIA, and is one of the o-authPrs of Flash-Pictures ° A Set of 252 Pictures for

H ] . - ‘ -.

LI B | ‘. ER LR ) .
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- Teaching English as a Foreign Language. -She is the-editor of On Teaching

English to Speakersaof Other Langgiges: Series Tw0, published by NCTE, and N

. 3581sted Sirarpi Ohannessian in The Reference List of Materials for English as

a Second Language, Parts 1 and 2, Center for Applied Linguistics, 1964 1966.

~ S 4

We wish’to express our appreciation to the Center for Applied Linguistics,eto
r .
Miss Ohannessian and her staff, and go- the ‘authors how have contributed to

&Y
English for American Indians.,u

P

. ‘ i Evelyn Bauer
Lo« Education Specialist
R . English as a Segond Language
‘ Division of Cur&;culum T ~

- . Development arid ‘Review
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' LANGUAGE DRILIgAND YOUNG CHILDRE

by Mufiel.Saville .

e .

- \ . °. v : .
Linguists and educators \lave developed efficient methods -
of teaching;English as a| second language using various )
types of pattern drills.| They have contended that lan-
guage, habits are best developed when students repeat phono-

_"'logicalband'gpammatical‘,tructures as a group and as indi-
viduals. Instead of talkiing to students" about’ language
and teaching by translatipn, they have taught English by -
having students use the language in drills which have been
structured to present new |linguistic elements in an ordered -

- sequence and to reinforce |them through frequent practice.

.. ¥In ‘Spite of the often succeéssful use of these language *

’,teachfﬁg“methods'with oldey children and adults: for & -

quarter.0f a century, their| application to early.child-
hood" educagion has not been| completely accepted.’ There
remains a feeling'among someé educators that young children

"catch" a second language through exposure to others who

speak it, and that structured language lessons.violate |
ome principles of "natural|growth and-development.
T : r . #

Vo

N

It is quite true that a child\who grows up with standard *
English spoken all around him\usually speaks the language
wiith sufficient fluency by fir tggrade to permit communica-
tion with adults and peers in linguistic structures which
are far more complex than those| he will‘meet in the begin~,
t’ning’read ng material. But many children, including thou-
. “sands of igﬁ;ican Indians, do not fit this deVelopmentale
- pattern.
and friends, or they are "exposed" to a non~standard form.
of the language which may differ substantially from the -
‘variety which they will need in school. English is not
 a secure and unconscious habit they bring to the new ‘
school environment; it is rather a foreign etemgpt to be .
conquered before further learning -can takeaplagaﬁq

. .

A

Dr.‘SaVEIIe’is ASsisfaﬁt Professoé, Department/ of English,
. in the College of Liberal Arts at Texas A&M Upiversity. .
. . . R / . ] - A . ‘ R ( ' ‘

I

j o : // o . | 1 V‘,1()

Lo

ey either do not hear English spoken by‘familyj'v
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to learnlng (to concept -
‘When a teacher speaks the'

In a few schools, this bar
, ‘development) is never ex
" .children's native lang hen they first enter the
school situation, th fdreign element \is removed. Even )
.. when the native lgnBuage [is used only incidentally-in a '
./ classroom, somg”immediat '{erbal communication is possible
(i}/ and a rapport is estab®ished which is co ductive toPsecurlty '
' and learning. When the hative language- i addltlonally

2 used for instruction, concept heVelopment may be based ’ on//\ .
, what the child has already learned and not\wait until th -
- s time when En: cangbe used. A .

NEY
[y

_Wﬁether or not bilingual program is 1mmed1 tel £eas1ble

ponent of. instruction.e Although begﬂnnlng re 'ng mate-,
rials Qre now being developed in some Ameriean/Indian lan- .o
guages, includihg Navajo and Hopi, and mu lzgrnlng can o J
take place without textbooks if a teacher is creative, the )
acquisition of Engllsh is a pretequisite withinsthe United
States for higher ed\oaglon, and for/SOC1al and economic- I

mobility. AN

My own eXperiehces in teaching English as a”second language
at both tl.pk}ndergarten/and un1vers1ty levels have con-
vinced me that in a elassroom situation’'a language is not
caught by mere exp re, but’ requires a sequential and °
systematic presenrafgon of structural elements for max1-
mum effectlveness and efficiency with, students of all . ’
ages. When provisions are made for different interest’
levéls and attention spans, I believe language "drill"™

is compatrble with the more informal curriculum of early
childhog&’ education. I would like to illustrate types

of langgﬂge activities which have been developed specif-
ically for teaching the contrastive sounds, of English to .
children in klndergarten, beglnner, or f1rst grade class~
rooms. : . ) .

u

-
.

Carefully graded' lessons to present English sentence . = - . -

structures are already available to most teachers. An .

early ‘lesson for students with no knowledge of English ' '
. ’ mlght consist of the teacher holdlng up several objects
' in turn, saying 'a ___" with each and having the children .
repeat each phrgse. Ind1V1dual children would then take

| turns selecting an obJect and saying "a __". There is" ‘5“ ;;/‘ »
not enough 1nformaE10n on the learning styles in different C; )
cultures to permit safe generallzatlons, but the following - /

v/

order prov1des a guidellne for language.activities: (1) |
recognition == the teacher provides a verbal model; (2)
_ Tttation -~ the group responds; (3) individual production.

‘ ' S ) [




» sentences, "This is a

-

- . . "‘ . - '\ - : .
During the frglgplaY”ﬁégiod which follows such an ele-

mentary prgsentaqidh,«the objects intr&duced- in théidpill

(i.e. doll, bead, peg,/ball, truck, bloék). should be

, available to the children. The:teacher.and aide would ~

~ “encourage the"children to identify the objects Verbally °
~during that time. Whenever possible, more than one ob-

ject should be used to illustrate the range of meaning. .
appropriate to each word. - -"Doll" ‘includes rag doll, large
do1l, and small doll; “bead"lincludés\square bead, red
bead, yellow bead, and round bead. Further, abstraction
will be achieved as these objects are preserted ingpic-

- tures and then on-Small.flash cards which can be used by
" . pairs of children in some. of the pattern practices and im

response to the teacher in gwoeup activities. The sub-
sequent ‘lesson would expafid these phrases ﬁq_compleﬁe»
"n
sented in structures of'gradﬁqlly 1hcreasing omhlexity.

: S o S o T

' Correct pronunciation should be a component of\iéhguage

instruction f m the beginning so that faulty habits will
not be ‘practiced as.English is acquired. Children who _
have-learned some vocabulary items before entering school

often still use their native soupd system in producing ° .

them, so that this aSpect,of/instructipn benefits even"
those who may af%eady be.able %o communicate in*EnélishL
While most vocabulary -development will omcur when wprds
are presented in carefully gwaded senterice patterns,.
many riew words will be. learned in pattern practicls of

the type suggested below == particularly if pictug¥§ énd
. objects are available to illustrate each lesson. -Their -

primary function, however, is to teach the recognition

e lan

. ahd produ;;k;n of zounds which are contrastive -in English,
t

but not i uage which is native to the childrgg.
. 'L) | . o, A

A pai® of English sounds which is" difficult or speakérs

of pany American Indian languages sucH;a@ N

Alabama, Hopi, and Eski%p,‘is the /8/ of thing and the

~ /d/ of this.* A pattern requiring frequent use of /8/ «is
‘ . ¥ v A > 4

’
’ .

-y - . Lo N /
5 N i

*-Slaéhés,,gs im /p/ and /b/, are used to indicate the

~basic sounds or phonemes of a 1§pguage. These sounds cén-

trast with other“sounds in the language. and make it pos-

sible th indicate differences in meaning in such words as,

for instance, "pack" and "back" in English., In standard

-English orthography, phonemés are indicated in a variet¥.

of ways, e.g. /i/ is often indicated by the following -

> spellings: fit, women,.system; etc., and /£/ by photo,

raﬁgh, Stq;jp‘eti. B ";i??'f ‘//// |

»,,and new words should Be pre-

io, Papagm."




.,"Thiﬁble, thihble, who has thebthimble“, played.as you do

"ButtOn, button, who has the button". You may then give.
the thimble (or any othet article containing /6/) to one
child and have him say "Thank: you for the thimble". He
chooses a child and passes the thimble on to him. The
game continues until each child has had a chance to say
"Thank you for the thinble".°. This sound :is reviewed daily
durlng snalk’ time if each child ys "Thank‘ you" when he
is served. N %\ : ' '
The sound /d/ may be practiced by teaching the song "Here
We Go Round-the ‘Mulberry Hush", Have the children act,
out all the verses whic¢h begin "this is the way we __#.".
lnd;v;dual children produec /d/ in a game ¢ where one child.
is 'it' and says "Do this" asohe pertqrms some action, .
ATl of the children lml(d(v lxﬁp [f he savs "Do that™, .
anv ;hild who imitates hnq\x% oht.

®

Atter both /B/'und /d/ can be produced, several patteros
e be practiced tn whiich they must be dl\t!n&nlﬁh(d

Have several spools or difterent colored thread in front
of the class. The children take turns saying "I gl?nk 1

-

. . want the  thread', practicing color names-as wel

the sounds*be;ng drilled. You may also have a relay race.
Give each team a thimble to pass to the next in line. As

a Chlld basses the thimble «to the® one behind hlﬂf he must k
~say "This is a thlmble" Once the children. have learned -
_the Engllsh labels fOr several objects containing'/6/ and

/d/, put these, or pictures of them, on a table in front

of the-class. Say "I'm thinking of something that's on )
the table. What is it?". One child at a time answers, "I
think it's the ", until the object is guessed. The

child who names the object is then 'it' and has others .
guess®what heg is thinking of. Phonological drill can also o

_”he ancorporated into lessons for concept development.
7~$D15CUSS the meaning of the words "thick" and "thin". Then
"L let chlLdren in turn p01nt to- a p1cture of object and say

"The is _ (thick or thin)". After attention has

. been called to shapes, put'various objects in a bag. The_
‘children take turns reachlng in without looklng and guess.
what the object is by the way it feels. They should say

LR | thlnk this is a ". _ *

While 1nd1v1dua1 and 'small group responses are often de”
sirable, at times the entire clasg .should répeat words.
after.the teacher; whose pronunciation serves as a model.
This can be made more’ interesting: -for young children by -
telllng qhem about echoes and making such drill an "écho ,
game". The chlldren need not know the’ meanlngs of all -
o :‘ . . . ) ‘ . : \
- i [ .
Ll 13
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the words to profit from such activity. A suggesfed”lisf

for /6/ and /d/ would be:

‘this bathtub o / bathe
Lhumb mother o mouth
that . panther ' lathe .
thread father moth ‘
. they . birthday smooth
think .- feather teeth

¥ o

Voiced and voiceless stops do-not contrast in many lan-
gages., To introduce /t/ and /d/, first, using your nat-
ural pronunciation, say the names of several pictures
representing words that contain /t/ in the initial and
final positions.* Then have the children repea% them as

television

N

the picture is shown: /
. :
" tdy i foot
- telephone meat
®  tree ' plant - )
toe cat o,
rat ' ’

Bl

ren repeat these after you: -
P ' |

"Put the pictures 'in front of the class and let each child

take a turn with the péinter, touching a picture and say-

'ing, "I am touching the . ", Then say the names of sev-

eral pictured objects which contain /d/ and have the child-

t

duck L. red.
- doe - Yood'» ¢
- doll = " .o ' hand = o
» dish _“ -« bed : . _ )
% desk ' =

salad *© = =
Make several colored deer, dogs, ducks;.and donkeys from
construction paper. As a .child takes his turn he might'
say. to'another "Do you want a red duck?" The child who is
asked answers either "Yes, I do want a red duck", or "No,
I don't'want a red duck. I want a green dog." The child
who has chosen an animal then asks another "Do you want a

.
- -

*f/t/ and /d/ between vq@elé in Ehé'middtg of words are.

--pronounced alike in many dialects of American English, -

and,are different from./t/ and’/d/: in initial and final

- positien, €.8. totter, batted, diddle, etc..

| . 3

t SN




"blue donkey?" bontlnue thlS game until all the anlmals

have been chosen. . ) o .

o help teach the distinction between /t/ and /d/, ‘make a

.chart with two pockets and pdste one picture illustrating

a word beginning with /t/ over. one pocket and one illus-
trating a word beginning with /d/ over, the other. Paste
pictures of objects whqge names .contain /t/ or 7d[,on sav=
eral flash cards and haye the children sort them into the
appropriate pockets. Afdog, for instance, should be put /
in the pocket under the doll, and a cat under the picture’
of a television.' If the ch11dren do not know all of the
necessary labels, the teacher should supply them as each"
p1cture is selected. The same pictures of objects whose
names contain /t/ and /d/ may be used to play "Take and
Trade". The first child who is 'it' says. "I will take a

(truck)." He®holds it in ‘front of the class. The hext

child says "I will take a (telephone) Will you grade v
your (truck) for my (telephone)’" ‘A1l children whﬁ have

“had a turn remain standing- until the game is over sp that

the participants may have a chance to trade for-a % item

.already chosen.~ This game requires a more complzx sen~

tence pattern, and the children will- require pror ?tlng a
few times until it has been learned. A child who//does - )
not yet want to use English’, but who ,.wants to paxjplupate
in such activities, should be allowed to have. a/ turn, with
the“teacher prOV1d1ng the. necessary langudge pattern. '

-

Slmllar act1v1t1es may be used for /k/ and@ngg ‘Ln add1-

" tion,”words containing /k/ and /g/ should.Be said by t

teacher. The children aré instructed to clap or raise

. their hands when* they hear /k/, but not /g/.,DIf this is

too difficult, first use words with /k/ and.words with en-

© tirely dissimilar consonants, such as man, flgor, angy

green. Then put a picture illustratin® a word-containing

[k/ or /g/ on each rung of a ladder cut from construction

paper. The children can "climb the ladder" by tellﬂﬁk

- what is-on each- step, climbing up and down.

‘Minimal palrs are very nsefufﬁfor teachlng the ¢ontrasts
in English phonology once the concepts '"same—different"

‘have been taught with concrete obJects and pictures,
Without concern for meaning, the teacher should then ask
“Are these words the same or different?"

ke

. cat -= cat

cat ~= dog - 4"
# man -- man '
" .. : girl -~ boy 15 g

9
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-7 When gross differences can be distinguished, drill may
begin on those'sounds which are contrastive in the child-
ren's native language, but in minimal English pairs, such
as: ' ' '

man =~ tan
car -~ far -

Y * N

Finally, minimal pairs should be presented which contain
the English phonemes‘ghich are not contrastivé in the na--
tive language, such 38 /k/ and /g/.for speakers of Eskimo

- and Hopi: N , v < v ’

cave --‘gave . S R

Kay’-f gay . P

crew -~ grew . , .

. cot --'got -

v °  came -- game. : . . g

' cab =~ gab’' ’
£ coat -~ goat

-

. These can be used ‘in _the following way:
. Teacher: cave == cave a S [
.. IChildren: same - , : -
. ' ‘leacher: cot -- got . Lo

. * Children: different, -~ =~ . . ot

The contrast'should be first introduced in the ‘initial
position.in te word, where it”can be !ﬂl&dumbﬁg easily.
Children who are reluctant ‘to speak -can clap when.the

- words are,different, raise their hands, or ring a'bell.’

U‘"FJ . : o N T . v .

) «The contrast of the voiceless stop /p/ and the voiced !
stop /b/ in English is a particular problem fér speakers ¢
of Navajo. The Navajo stop /b/ is similar to §hé English

. unaspirated [p] in "spot", but can'‘never occur in final
position. The echo game can-be used to give Navajo child-
o ren pract%cé»;n-pronoungipg /p/ in various environments:
A\ . , :
,pan - . apple . - -~ soap
pen . : . happy . - tap
plg = rapid rap ,
Peter ; ~ staple ~ " gap
; © pull b maple ° , Y cap.
' pretty - opem | ship _
_pony - paper L. cup. g

. N .
. ) P
1‘ 6 ? ! : ) °
. ° - Lo
” . : . .

%2
T
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Put Small artlcles w1th names containing /p/ in packages.
-quickly made Py wrapping them in newsprint. Children ! |
choose one anll say "My package has a in it." The, S
. "same type of practice can.be done for the voiced stop /b/.
Make a list of a few words showing /b/ in initial, medial
and finad positions and have the children repeat them.
Then have each child put an obJect into a Hag and show 1t
to the class. saylng "My Dag .. in ic." ‘

Both /f/ and /v/ are néw bpﬁeCh sounds for NavaJo child-
ren. They should first be presented in echo games with
words to be repeated after the teacher. Then put plctures -
» or ObJ%CtS containing /£/ in a bag for the "finding" game.
The children take turns taking something from the bag and .
s " "“saying "I found-a. " For furthér practice, one child ey
‘- is blindfolded and touches another child who must say ;
" "Fee, Fie, Foe, Fum." If the blindfolded child guesses ~
‘the speakera he can be 'it" again. When /v/ is introducdd,
play a '"visiting'" game. -The teacher says _'"Joe, who do-
_you want to v131t7" Joe replies "I want. to visit Rose."

. 'He taBes Rose's- place in her ‘chair and Rose ‘is asked who ‘
she wantsﬁto visit. The game contlnues untll‘many of the
children have- changed places. - M

”
o

The contrast between /f/ anf /v/ can be practlced by cut-
ting fﬁsh o different colors ahd attaching a, paper clip = .
to each. e\children go fishing with a pdle and magnet )
and say when ‘they are successful, "I haxe a (color) fish."
Consonant clusters usuagly present a problem for children .
learning English. An echo game may be used for both ini-
tial and final clusters. All of the following examples
contain /s/, but others may be added’

' . [
ot : . » !

tove , spool | . \\ ~ stool - < o
school spider _spoon - o
sponge. L stone ) stack T

*sharks ~ sheéets ,[ " maps of
tacks - cats : barks
tents : hops bats

Miriimal pairs may be used in a '"same --.different" activ-
‘ity, as suggestediabove. T o ‘ S
" sale -- scale ) .
suit -~ scéot : : , ) S
o soon -- spoon o a -
‘ s 'sake -- stemk ’ S .
| ~ cider -~ spider 17 .




worse == works -
toss -- tops
loss =-ylots ' .
bass -= bats ~ .,.. ; ,

- , toss =~ tossed " " .

I, o ‘ : ‘
Vowels are harder than cogsonants for children to distin-'
guish, and they should probably not be emphasized until
the "drill" techniques have been gstablished.

, ‘as in cut, and /ax/, as in cat, are usually the most trou=-
blesome. a -~ .

“Say these words that contain /a/ and have the children
play the echo game and repeat them after you: -

v

<

hunti

cut. T but
.shut - bunt “rut - L
. mutt - “fun sun :
., putt . ‘one - gun
run "o nut N :

V4
come ,

‘English /o/, |

S Ao .
Repeat the pre¢eding words along with several that .do not %\\

contain the sound /a/. Have theg/klldrenfralse their
hands whenever they hear a word ontalnlng le/

Next use words that céntain bbth /a/, as in father, and
/é/, as in mother, in the safe manner: . e

‘v

‘cot - o vemt T, mop
. but o // bond - bunt

S opop . T E b¥n . box

fun ~ rot - hut

~ doll ° Y/ hunt got

" "+ nut. . Ky hop S one

. F 4 . Ji ;

‘Have the children: tepeat -the folldW1ng m1n1ma1 pairs and
then use them fon/a "same - different" )?111: -

cot =~ cqm

#ock -- Iuck

not == nht
sock --/su&k

'dock‘-- duck

doll -~ dull

- hat—== huat .

pop -- pup

pot ~-/putt P CHECk.-- cluck - . o
Contrast /3//41th tel in,the same way in such wegds as
_but and bet,/and then meke another chart with two pockets.
A mlnimal pgir, such as /pictures representing "run" and
"wren" should be pasted over the pockets. The children
sort pictures as suggested for /t/ and /d/

A 218
9
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-shoes may be put on the bed a

. ture in front of him and says "I'm a .

t

+ .

- Cut. shoes from colored paper and use a wooden doll bed.

The children take turns choosing a air of shoes and say-

ing "I put the (color) shoés upder the bed." This exer-

cise may be combined with a ldsson on ptepositions and

’ by the bed as appropriate.” -

¥ ' : ; e

Th% vowel /z/ may be introduced with an echo game:
| | | B

v 8

bard | _ cap sand

map o pat - calf .
rat j have - " at
hat lamp hand

~ back bag ' van

Havé’picturés‘of a cat and several,hats'of different col-
ors prepared for use on a flannel board. Each child
chooses a hat, puts it on the cat, and. says "I puk a

- {color) hat' on the cat.", Then have the children color

and cut out a hat, bat, or cat. Each child holds his pic-

Let the éhildren hear and feel the difference between /a/
and /@/ by repeating these minipal pairs:

cot =-- cat got -- gat spot -~ spat

pot -- pat . hot -~ hat . ‘not -~ gnat
rot. -~ rat . tot -~ tat : cop == cap

‘mop == map “ ~ bond -~ band bog -~ bag
bottle -~ battle f

Have‘pﬁgﬁures of a cot and several cats of different col-
ors prepared for the flannel' board. g¢Each child chooses a i
cat, puts it on the cot, and says "I put a’ (color) cat.on
the cot." For additional practice with this vowel con-
trast, the. children may stand or sit in a circle and throw
a ball back and forth to one another, saying "(Name),

catch the ball", as they throw. . ‘ \

Certain types of activities will be more effective than
others with different teachers and different groups of
children. Those which ar# most effective should be' .
adapted for introducing and reviewing other sounds.

. iy - : . . .
Knowing whi¥h English phonemes require direct teaching is
essential if a teacher is to be sensitive to the child-
ren's language errors and prepared to correct them. The
problem areas maJ>be predicted from a contrastive analysis
of the native language and English. There are, a few works
providing information on congrastive features of English

PR T S
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and American I;;;;;vlanguages, such as English as a Secon;Z

' Language for Navajos: An Overview of Certain Cultural and
Linguistic Factors by Robert Young, and A Tegcher's Guide

'; ~ for Teaching English to Native Children of Alaska (Eskimo.
and Athapaskan) edited by Donald H. Webster.* Three arti-
cles de§igned4to'point out major.problems that differences
between English’on the one hand and Navajo, Papago and’
Choctaw on the other pose for the speakers of these lan-.

\guages are in preparation in a ‘project conducted by the
Center for Applied Linguistics. imilar articles for oth-
er Indian languages would be vép§ useful for teachers.and
those interested in the prepardtion of materidls. ‘

- LT Yy

|-

iy

* For details on these, see English for American in&ians,,'
Fall 1968%§pp:.21-%2. ‘ . DR
o ' 11 e

~.> . , . - 20. k‘ } / - ". . . .. [




y

YI. ' | T ! efer n

THE TEACHER'S BOOKSHELF

by Carol J. Kreidler

v

In the Fall 1968 issue of this newsletter general course
materials were discussed. Even with a-good series of
texts,- the teacher often finds it desirable to supp lement
the material with further exerc1ses from outS1de sources
to elaborate an area or point which his students find

tEartlcularly difficult. The. materials suggested below

re a few that may serve as a source for such supplemen-
tary work. They were mot all written for the Engllsh as.
a second - 1anguage classroom, but all, have something to )
offer the teacher who needs materlal\to supplement his
regular texts. A . = :

[y . . -

For remedial work on pronunciation there are some excel-

.lent sets of materials. One such is. Llifford H, Prator s

Manual of American English Pronunciation (rev. ed., 2

vols., New York: Rinehart, 1957), which has been used in
teacher training Llasses as well as for teaching the for-

_eign studants for whom it was written. It contains a“

thorough treatment of consonants, vowels; stress, intona-
tion and rhythm, including articulatory, descriptions, dia-
grams and dr111 material. : :

«,Another set of mater1a1s is the three-volume series. by

English Language Services, Inc., entitled Drills and Exer-
cises in English Pronunciation "(New York: Colller-Macmil-
lan, 1966-67, mentloned on page 14 of the Fall 1968 issue).
Consonantsg nd Yowels contains.shortdrills for pract1c1ng.
vowels, diphthongs, consonants and consonant clusters in  °
31ng¢e words,/contrastlng words, and sentences. The_other
twq/volumes in the series, Styxess and Intonation: Part I
and Part II, deal with word stress, stress in word com~
bingtions, common intonation patterns in English, phrase

_ stress,‘and 1nt0nat10n patterns for contrast and emphasis.

N
W

»

ere are numerous'exerc1ses including marked d1alogues,
readings, speeches and poems. e .

.
- . . s .

There_are~many sonrces for grammatical explanatiOns or
supplement?ry grammar drills.- ~Jean Pranlnskas Ragld

-




o

-

©

-

Review of English Grammar: For Students of English as a
Second. Language (Englewood Cllffs, N. J.: Prentlce-Hall,
1961; 310 pp.) is, as the words 'rapid review' indicate,
for adyanced students, but it will also be useful as
S?Exce material for teachers of other levels. The. expla-

nagions are'clear and.sound. The lessons begin with a
sh r@Lreading selec(ggn which illustrates various gram=-
matical points and basic Sentence patterns whlch are ex- .
plalned and practlced 1n the lesson. ) o . N
Engllsh Language Serv1ces, Inc., has a three-volume se=
ries entitled English Grammar Exercises (New York: Col- e
ier-Macmillan, 1965). There are no grammatical explana-
tions in the books.' .The patterns, beginning with simple
forms and progressing to .a quite advanced" level, are il-
lustrated by basic examples, then’ practlced in several
drills.. The Key to English Series (English Language Ser-
vices, Inc .» 10 vols., New York: Collier-Macmillan, 1964~
' 66) deals with parts of the English language which cause
- difficulty to many learners: prepositions, twog'prd verbs,
‘verbs, vocabulary, figurative expre351ons, noufls, and ad-
jectives. There is also a volume on letter@yriting. Each
volume contains explanatlons, sentence 111ustrat10ns,
readlngs and exerc1ses. v Y o :

e .
W
XS - . ’
a

_Another volume of exercises is Vlrglnla French Allen-and
Robert L. Allen's Review Exercises for English as a For-
eign Language (New York: Crowell, 1961; 149 pp.). Thig
volume deals with both grammar.and vocabulary. The first
part contains exercises on tag questions, pronouns, prep=-
ositions, auxiliaries, sequence offtenses,~word order,

and indirect speech. The second part glves practice on .. .~
the more difficult words from the first three. thousand of / -

“the ThorndikezLorge word count. . . Y _
A S B

E%e term® "generative' or trénsfo,mat10na1~generat1ve
gra r-is one which is very pOp/l r now. Probably "the )
iest of the few tbxtbooks baséd on transformationdl _
rammar is William E. Rutherford!s/Modern. English: A Text-

~ World, 1968; 482 pp+). For those, teachers with advanced
students there® are many 1nterest1ng types of exercises
which can be used as transition from pattarn drill to

. free conversatlon. Addltlonally, the. teacher with some -
background in transformational analysis will find the
grammat1ca1 eXplanatlons very helpful. The teacher who

//// book for Foreign Students” (New/York Harcourt, Brace &

does not ‘have such background probably will not be able S

\\to use this book for quick help in-the explanatlon of .
grammat1ca1 por/Es. An accogfanylng Instructor's Manual -
- ¢ | ) '

.'-.‘ . 5 - o ‘ 13 . - /':‘—~,
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~+  provides further material and brief notes on teaching
.parts of each Iesson., - ) o :
A eSO

R
g

Any of the above :bboks Should give theﬁpeééﬁervenough
.exercises or explanations to make hisxjoﬁloffsuﬁplemeht- CEE
+ 1ng).the student's texts an easier one, But there are
other kinds of .materials which might be classed as sup-
_plementary which are also of value to the classroom
tedcher. « Lo T , R s
Dictionaries are essentia4 aids in the classroom. The
: Advanced Learner's Diétionary of.Current English by A.S.
Hornby, E.V.. Gatenby, and“H. Wakefield (2nd ed., London:
9xford Univ. Press, 19§3; 1200 pp.) is the largest and -
most recent-dictiOnary prepared for studernts and teach-
ers of English as a foreign languagé. Since it was writ-
ten by British authors it reflects British vocabulary ..
usage. This nee¢d not be a hindrance, howevet inee"the . ..
American English use of those words that are different e
is given in"the\definition. THis should be an extremely- |
. . useful book for the reference shelf in the classroom be-
cause of tﬁg simplified gxplanatgpns_and definitions.
v - There is also a great deal of informationaon'English’*'
grammdr which is not found in’regular dictionaries: for
).example, countable nouns are marked by [C] and uncount- = -
. ables by°[U]. Twenty-five verb patterns are described .+ .
fyénd Illustrated at the beginnin Rbf the dictionary. Each ',
verb entry is then keyed to the patterns in which it may
" occur. The transcription of pronunciatiofr is that.of -
7 ‘the Interg?tionél Phonetic Association (IPA):- '

Major American dictionary publishers have several dic=-
- tionaries which, although not written:for non*adtive =
L ® speakers of English, are graded on seéveral levels and
/ th&§ appropriate and useful for yoir classes. The Thorn-
.dike-Barnhart High School Dictionar (Edward L. Thorndike
“and Clarence.;ﬁfBarnﬁﬁtt,7eds.;rev.'ed., Fair Lawn, N. J.:
’ Scott, Foresman, 1962) is'o6né of a series of dictionaries o
prepared for the us ~of; gtudents: * Also available are be- >
| sinning, juni r, advanded junior, and cpllggq,dﬁétioha:ie§f
R . In ordéringf;heidefjnitioq%-in eacEaentry these/dictio=

B /' naries list the mOre}fiequegtly used meaning$ first. Webs « .
. ster's dictionaries (Springfield Mass.: G. and C. Mer- ., ™ .
_ riam, 1963) give definitions with /the -earliest/ meanings | D
| * . . listed first, They include;Webst4r7s;ElementarvxDicﬁio*
- . Dhary and Webster's New Secondary School Dictionary, as =~ = -
' - well as Webster's Seventh New;Collegiatg Dictionary. L,

~ ‘o

°

R

] . .
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g Not a dlctlonary in the tradltlonal sense because it does "

%rmm contain deflnltlons of the words used, John §. Kenyon
and Thomas A. Knott te2p Pronouncing Dictionary of Amerlcan
Engllsh (4th ed., Springfield, -Mass.: @.. and C. Merriam, ~ | y
. 1953; 484 pp.) gives the pronunciation of' a great body of |
the commga’ words, in American English. The- pronunc1ation,
given in IPA transcription,'is what is "rather vaguely called
-s tandatd spgech" Variatigns' in pronunciation, either re-

. gion or social ~are also recorded where necessary. Lo

a‘

-
te cher. Games, for example, are 1mportant, perhaps es- 1 \y
ntial elements of the elementary class, and ean prov1de
a/useful change. of pace for high scliool and adult classes
s well. Language-Teaching Games -and Contests by W.R. A
{,ee (London: 'Oxford" Uniy. Press, 1965; 166 pp.) is a gold #7 P
/mi%é of suggestions for’ “adding variety to practice in " T ., 7 4
English. The book is dedicated "to all teachers who be-'(
lieve- that in foreign-language learning enJoyment and
) ~success go’ together." The games 'are grouped accordlng to////
/. + types -of learning activity: oral games; pronunciation é///g W

\c

',A\ - games; reading and writing. games, spelling games: and /
J 'group ‘called "Mixed Bag", which are language games but
““\\\L which do not concentrate on a particular language’; learn~ S,

. Ting point. Although the games included are generally . '
those\that will appeal to ch11dren, there is a listing in ° :
the appendlx which includes suggestions-as to the age
groups, the\language proficiency levels, the group sizes,'
and the :ndoor or. outdoor settings for which the games
are su1ted./ - e o - - )

d

o

Another source of 1anguage games is Gertrude Nye Dorry s C
Games for Second Language Learning (New York: McGraw- ®
Hill, 1966; 56 pp.). Although the title indicates broad-

) _er use, the games included are really for English at a
second language. Almost all of the games that are de-
scribed are for use if the classroom and with the entlre
class pa5t1c1pat1ng‘regard1ess of ‘its, size. There are
fiumber. _Bames, spe111ng games, vocabulary games; structure~
practice games, pronunciation games, rhyming games . ¢ .

* | miscellaneous other types of games. Precedlng each
is. 1nformat10n on: the level for which it~ is 1ntended the

‘ s1ze limit of the;group, and the typewof game. The i e

’/J. _ - |at the end of the’ book charts the games, ‘their types °

(blackboard, oraz active,,etc. ), and’ the1r suitabi 3
Lo each prpf1c1 . ’// _ o
Anothier way to B rild or maintain c1 s 1nteres : - .f '}
uhrough visual aiys. ertten for ugle in tejsﬁer tralnlng <

5 - . b
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colleges overseas, Simple Audio-Visual Aids.to Foreign-

Language Teathing by -W.R. Lee’ and ‘Helen Coppen- (2nd ed.,

Lendon: Oxfdrd Univ.. Press, 1969; 122 pp.) emphasizes in-
'Yé a1ds, mostly visual, for oral English .practice.

It is divided ‘into ‘two parts: first, the aids and their

;-‘uSe, and second, making aids. The first part suggests

~

“ 'rm»“?t\q"

“many simple and practical things to use: blackboard draw-
ings (the section inc¢ludes simple sketches of actions .
uun?can be drawn in a few seconds) , wall-plctures, post-
ers, color slides, puppets and charts. The part on mak=-
ing alds 1nc1udes information on kinds of .paper to be used,

how to apply 1nk and color, c0py1ng and enlarglng, display- .

ing pictures, how to make -and display charts, and how to
make simple puppets. Sx’cé many of- the overseas teachers

that this book is intend d for do not have access to ready=-"

made aids or even to a s 1;{ﬁ10n of materials.to ‘make the
aids, there- are many suggesfions for the use of ea511y ac-
cessible materials an ea511y construdted aldSJ

Often the teacher can find, suggestlons for\explalnlng a;
difficult point or for class activities in pract1ca1 peri-
6d1cai§”’fﬁese suggestlons are often made by ofher teach-
.ers on the bdsés of something chE worked in their own
classes. In the Fall 1968 issue of the ﬂewsletter, gention
was—made of the publications of the: Association of Teach-
.ers of English to Speakers of.Other. Languages " the TESOL
Quarterly and the TESOL Newslétter. These contain valuable
and pract1ca1 infoermation. There are- many other periodi~-
cals for teaching Engllsh ‘to speakérs of other’ languages - *
publlshed in various coumtries in the world. —However,

most of them are not easily accessible. Ehglish Language
Teachlng (London: - Oxford Unjv. Press, 1945—~ ; published
-three times per. yeaf3 is a very practical journal, easily
acce351b1e, which is aimed at the many English’teachers in
countries around the world. There .are many interes.ting
techniques in ,€ach issue. The journal usually reflects
British views of- 1anguage teaching and overseas teaching®.
situations,’ but much that it contains can be 1mmed1ate1y

d pllcab%e*t””the Indian téachlng situation.. Interesting
fpatures of the journal 1ﬂc1ude the book reviews; the

. "Ruestion Box" where questions from readers, usually about

ints of grammav and usage, are ‘answered; “and '"Readers'
etters" Whlih usually contaln congntg on previously pub-
1shed articles. | T P \
/

i

nother useful B:ltlsh publication is Language Teachlng Ab-

y).’ The abstracts are objectt Q/summ;ples of artlcles o1

»sychology, 11ng:}§§}cs, Studle"Qf payticular modern“/ Lo

-/ U gy S5 . Py D

’ tracts (New York: Cambridge Univ. Press, 1968— ; quarter=

-\
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languages, and’ 1anguage learnln& and tcachlng. Although
not devoted to Engllsh‘teachlng,excluslvcly, the artm&les <
abstracted are of interést to classroom teachers of En- b
.. glish. These abstracts are an excellent ‘way Lo keep ini
"+ touch wi th work being done in the- fleld of 1anguage teach~
~ ing in v nlous countrles, as Well as ‘the Unlted States.
Several ‘of the publlcatlons that- have” been nentLdned above
were written by Brltlsh authoers. .Lang' befdre ,the early cf
© . 1940's, when teaching- English, to speakers of other ldh~
' guages, became®ar important. interest 'in tFe United States,
~the Brltlsh Were teachlng English® in many count%res over- .-,

Pa A....

.seas. St e TR e
R f o . . . ) .
-The Brltlsh v1ew of 1anguage teachlng often refh§§ts the _
) “teachlﬂé situation found in classes, in Asja akd Africa. '"wf“/
“The- folIow1ng”are genefal methodoiogy ‘bogks-which reflett
British p icesi’s They dre listed here: ‘for ‘those who 2
wisH ‘to- hu@i/lnformation on a more’ 1nternat10nal view of ,
language teachlng. Those who ;Look 4into -them ill find'a - ¢
\\great.number of extremely practlcai su@gestl s. In- adq
dition, the classroom situation. for which these books were
‘written may not in some ways be very: dlfﬁerent from that
« found in many BIA schools. 2 LT : -

\Z;

l 4

~ Bi 1ows, F L. The Techni hes of Language.
.;ﬁ“;; Teachlng. London, Longmans,,196l 259 pp. .,

(Educatlon Today: Language Teaching. ) Lon- i -
. don: Longmans, 1966 256 pp. , L CS

7 ' 5 ) SN 0_\
, French .G. Teachlng English as an Interna-
$ tion Language° London Oxford Un1v.

§  Press, 1963. 112 PP- o e

° .
»
' , : .

Gurﬁhy, Percivaly Teachlng Engllsh as a For- .
eign Language \London. Longmans, 1955. S L
__jL_____E__8~’ g L
200 ppo _ ’ oo i /' . .4 i

West Michael Tedc hlng Ehgllsh in leflcuit b
Circumstances. London Longman 1930. T

. : : EX -
= ’ ' 5 f . - ¢ ! AN

g Sance the follow1ng section on, materlals for the classrooz.ﬁ
deals wnth readers, it seems appropriate.to include some

¢ the Readin -Passa eAYLondon\ Oxford Univ. Press,*1966; -142
_ | pp j\s\\éests t>et _aching the grven passage‘should o
N . AU

QO - ‘ “ \ ‘ 1276 \ / ':
‘EEQU;;e | C Y ", Co

~

.ﬁDerrlck June. Teachlng Engllsh to I;;I;rénts. ‘o o

IR

‘. . - 136 w ,_ o . - ’/’\ v .,,f

background material an reading. I.C. Miller's. Teaching. -
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include training in both reading and compreherision, “oral
drill in vogabplary and structure, and considerable pro-
nunciatibn practice. It is designed for use at the be-

ginning and intermediate levels. Charles G. Fries' Lin-

Buistics and Reading (New York: Holt, Rinehart & Winston,.

1963; 265 pp.) is an attempt to bring together knowlédgqﬁ

... «gabout language which linguistics has provided ‘over the

[}

- Center for Applied L17%uistics.
I ,

past CEhtufy'and{ﬁfhalﬁ-angwkquledgg*gbogs the teaching
of reading as learned from supveying the- pas't theories~ "
and practices. The approach advocated is to indicate -
the relation°between/the sound and the spelling pattern.

Methods and materials through which the process of learp~
ing to read may be/ﬁccomplished are discussed.

N

Carl A. Lefevre's Linguistics and the Teaching of Readin
(New York: McGraw-Hill, 1964; 252 pp.) also makes Mse of
modern descriptions of English, but the ‘reading method
suggested is different from that advocated by Fries.” The
author refers to it as the "sentence method", " The book
is an attempt to relate oral English sentence patterns to
the equivalent patterns in writing and print, It is very -
readable and is a good source of information about the
English language. ' h

In the Fall 1968 issue of the newsletter, mehtion was
made of the forthcoming supplement to the Ohannessian
Reference List of Materials for English as a Second Lan~
guage. This supplement/, which includes materials pub- .
tished between 1964 an 1968, is now javailable from the

‘\‘,4

II. For the Classroom | LI

The classroom materials discussed in this issue have the”
general classification of readers. Because of our empha-
sis on hearing and speaking before reading and writing,
most American readers are not just a collection of -
stories but attempt to integrate all 'of ‘the language
skills. 1In addition-to comprehension or discussion ques=-
tions and lists of the vocabulary which has been pre~

~ -sented, there is often provision for vocabulary develop~

ment, dictation, or grammar review (often in the form of
oral practice). In other words, a reader is usually more
than a reader. ! ' o o

In selecting réading material either for classwo:k'qr
for the students' outside reading for pleasure, there are

‘seve:al-questiops-the teacher asks himself, and these

\\“1 - . 27 . N A - ,
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qdeStionskwere the most important considerations in se=~ -
lecting the readers listed below. The questions are: 1is

~the subject matter of interest to the'age ‘level and cul-

tural ‘background of the students; is the materdal suit=-
able for the general hngllsh proficiency level of the
students; and for tlass materials, do the exercises pro-
vide the kind bf practice in vocabulary development,
grammar review, dompesition, oral dr{ll and class discus-

‘sion which.would benefit the student most. &’

Al ."g ‘!("\ .o,

~from the Heart, from

In, general *"\read:.ng'selenmor!from general 11terature

are adapted by controlling vocabulary and ‘ﬁ@uafly,"grggr'-
ical struéture.: There is mo set" 118t of structures

that those who prepare materials can use aX guldellnes.

" What is usually done is to limit the- ‘structures to those -

taught in most intermediate level courses. Hopefully,
provision can be made in the reading and in the drills

for the students to reinforce through their recader what
_they have already learned orally. ' Vocabulary, on the,

A

other hand, is-most frequently selected with vreference

to word frequency lists. Usually these are one or the .
other of the follow1ng Edward L. Thorndike and Irving
Lorge, The Teacher's Word Book of 30,000 Words (New York:
Bureau of Publications, Teachers College, Columbia Univ.,
1944; 274 pp.) and Michael West, A General Service List

of English Words with Semantic Frequenc1es and Supplemen=- '

tary Word~List for' rhe Writing of Popular Science and -

Technology (London. Longman95 1953 588 pp.). 7 -

»

-

A ‘Elementary.Level

In the first 1ssue of this newsletter, the Mlami Llnguls-
tic Readers (53 vols., experimental ed., Boston: D.C.
‘Heath; 1964-66) were mentioned. These carefully organized

. materials comprise an introductory reading’ course for elé=

Tentary schools.

Another series of readers fo ‘the upper elementary school
or junior high school level/is Faye Bumpass .Let's Read

" Stories (5 vols, New Yorkjy Mcbraw-Hill, 1965). The selec~
. tions are adaptations of/well-known stories: Rip Vah Win-

kle, adapted from Washjfigton Irving (Book One); A Gift 4
. Henry (Book Two); The Jumping Frog, -
from Mark Twain, and’/The Last Leaf, from O. Henry' (Book

rThree), David Swan, from Nathaniel: Hawthorhe, and Tennes=~

gsee's. Partner, from Bret Harte ( k_Four); The Ransom of
Red Chief, from O. Henry, and The Cask of Wine from Edgar .
Allen Poe (Book Five) Hach lesson contains a part of
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the story followed by oral practice drills which are to
prepare the student for ‘the next reading passage. In-
- tohation is marked by & line~arrow uomb;natlon on ‘sen«
tences for oral drill. There are also convvrsatxon and
vodprehension’ exercises and frequent keviews, At the
end of each’ story there is a final test. A brief sum=~
riary of the. anthor's lite, a word 1ist and sygpeest Lons
for teaching arc included in each book. There are ate
tractive colorful illustrations. . »
- . ?‘"

e Socondarv Level

2ost of the rcading materials 1lbt6d in this column 4s
’*guLLable for)uge atythe secondarv lev G&r; not or;gi~
nally wrxtten for. 1his'Icgg;" Oue/fxcchLun is Book 0
of English for Today, described on page 197 of the Fall
1968 issue of this newslethr. : .

As with s0" many Americap materials on E‘ngl:ﬂsh as a sec-
ond language, those listed in, this 1ssug were prepared
for college level foreiwn students studyvinyg in the United

States. However, much of the content is generally of rn-.

terust to students on the sccondary level.
David P. Harris' Reading lamprovement Excrcises for Stue~
dents of English as a Foreiyn Languawe (Englewood Cliffs,
oot Prentice~Hall, 1986; 178 pp.) is not a reader in -
Lite LraJwLLunal sense. Lt is, as the title implies, in=
a'racu tor the 'improvement of the skill of reading for -
h-xnternndiato and advanced students. Part I is a
mld'ﬂQbLlC vocabulary teést and & readln& compthLnSLOn
Ll thch covers both speed . and comprehension.  There
ire also some &Ubb& tions for lncrgablng vocabulary.
Parts Il = VI1 consist of «xercises to increase speed
i cecognition and comprehension, first of words, then

Gl sentences, paragraphs, and longex prose pieces. Part. L

JYLL deals with scanning techniques and Part [X contains
exercises to develop speed and accuracy in using a dice
tlomary. & key to the cxercises and- rcadan~tho con~
vc*qlon table are included. . .

T 1dr rest series of readers is English Language Ser=-
viees' €olller-Magm1llan Lnglish Readers (New York: Col-
livr-Macmillan, 1965-68). This is a-sgraded series of 21
uonta, some of which are specially written and’some of

which aresadapted. Six of the readers are supplementdry\

to English 900 (sce page 20 in the Fall 1968 issue of the
newsletter). They rangc from beginning Lo 1ntermed1aLL

LA
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Magazine Reader (400

- (.

level of English proficiency.’ In additiou there are fif-
teen books on. the 2000-word, 3000-wqrd, and 4000~wcrd lev-
els. Comprehensxon and vocabulary exercises for the
stories are at“the back of cach book. A key to the exer-
cxbgb‘and,g ?lossary are also given at the back of the °
hook. e T . S
Most of these readers resemble other Enpl 13h»35-a—&acund~
language readers with one notable exception. This is A
-word level), which lodks likc a mag-
azine. Since the or{iginal selections, whlch are from mag-
azines, have been ch ed very.little except tor abr1d¢:7
ment, it is suitable primarily for advarced students.

The selections include stories, artivles, poems, and word-
{:zles from sevcntggn different magazines cov?pfﬁikgener-'

al, news, wo en's, scientific, and hobbv magazines, as
‘well as sports dnd qutdoors magazines. Each section be-
xins &Lﬁh an introduction which contains & discussion of
e Lypes of maga21nes which are included in that cate-
gory. There are many illustrations und picturus. lech~
nical vocabulary and colloquial speech items arc preccded

““Ubyoan asterisk in the selections and explaincd in the

k.(kLtchen, Ailecn Traver, Virginia French Allen and Ken~

“each b
3 »

FIOasary at the end of the reader. This s certathly an.
interesting war- Lo begin to build ingerest in oned ‘type of
‘reading that wmight. be continued after the. student léaves
aLhUUl- ‘ L _ v L

- | .
Reader's Digest Readings: En

1lish as 4 Second Languayge

1

neth Croft, ‘eds., 6 vols., Pleasantville, N. Y.: Reader’s
Digest Services, 1963-64) is a series of readers contain-
ing popular articles from the Rcader's Dgggi_'Wthh have .

 been ‘edited for students oi English as a second language.

Using- the Thorndlke-Lorge word count,.Books Oune and Two
are at the 500-word level, Books Three and Four, at the
1000=word level, and\Books Five and Six,-at the 2000-word |,
level. New vocabulary items, which are introduced grad~
ually, are printed in bold=facc type when first introduced
and expla1ned at the bottom of the page. Thére is also a
glossary at thé back of each.book. - Exercises at the end
of ea ? article are. of the LomprehenSLOn and vocabulary
types. An nswer key to the exerc1ses is at.the back of

LN

| Rob. rt J. Dixson .S serlis, The U.S-.A. (3 VOlb., New York.
R £s, 1959~68) prese

ts information about the United.
States™inm, interesting aﬁd readable form. The first. bqgk
The Land and“the Peo e, by Djxson, has a vocabulary
range of 1200 words.,’ The read1ngs, organlzed on,

]

C T |
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geographical lines, are mainly historical, emphasizing the
gfowth of the country. There are comprehension questions S
and some vocabulary drills following each selection. The ’
) " second book, Men and History, by Dixson and Herbert Fox,
s has a vocabulary range of 1600 words. The readings are )
- the-stories ¢f famous men and the events—which made them e
fameii. Factual information precedes ‘each selection as .
~background- and following the selection are, true~false comg 1
prehension questions, conversation and disﬁussion questions
- and vocabulary check-up. The third book, Men and Michines,
4+ by.Rachael L. Chapman, has a vocabularyarange of 2400 words.
| The readings are the stories of the achievements of mep.who
y have contributed to the scientific, industria cultural
Eﬂ ® and social progress of the United States. h selection -
is preceded by bacKground material and folloqed by compre-
hension' questions, vocabulary building exercises and con=
versation and discussion questions. \ E

There is a general appeal to all ages in folktales. Vinal
0. Binner's American Folktales I: A Structured Reader, and &
American Folktales II: A Structured Reader (New York:
Thomas Y. Ctowell, 1966-68) would - probably appeal to in- >
termediate 1eveL-students whether in upper elementary '
' school, high %chool or adult-basic education classes. _
After each tale, some of the structures which were re=-' e
peatedly presented in the story are selected as models
for explanation and practice. The vocabqlary section of . e
- the\exercises consists of lists of selected words from
the story, selected idioms, related words and opposites.
- There are also comprehension questiOns and story retelling
')w exercises, pronunciation review.and dictation exercises.
Lt sem, A sequel on a more advanced level; in the 3000-word range
- of the Thorndike=Lorge count, is a two-yolume _series: In-
ternatjonpl Folktales I: A Structured Reader, and the
forthcdoming International Folktales II: A Structured Read-
er. (New York: Thomas Y. Crowell, 1967-). This series in~
‘cludes folktales from Korea,AIndia, Turkey, Icelgnd, Eu~
rope, and Tibet. The same type of exercises follow each of
" these tales. ' - R

~ &

* Another historical reader is Men Who Made America: The .

Founders of a Nation, by Daniel el daCruz (New York: Thomasb :

‘Y. Crowell, 1962; 143 pp.). . This is a series of: origi~ .
- nally written biographies of those who contributed to the -
v development” of the country from the time of 'Columbus to .
- the end of the Civil War. It is written for intermediate

level students with controiled vocabulary and structure,

but it is not oversimplified or written down to the audi~. _

enge. There are stories about,William.Penn, Junipero ' i =




o

Serra, E1li Whitney, Samuel Clemens, John (Johnny Appleseed)
Chapman, and many more. Each selection is followed by ex~-
ercises ‘for checking comprehension and building vocabulary,

and suggestions for composition toplcs._ J .

Grant Taylor's American Egglish Reader' Storiés for Reading

and Vocabulary Development (New York: Saxon Press [McGraw-
‘Hill], 1960; 235 pp.) contains twelve storics adapted from
American hlstory Aand literature for intermediate level stu=- .
dents, Selections include "The Legend of Sleepy Hollow", ’
"The Lewis and Clark Expedition", "Thomas A.' Edison", etc.
The book attempts to teaclf vocabulary within the framework
of controlled séntences and it emphasizes "active" language
ability. - A gomparatively intensive amount of work is.sug-
- gested following each selection. Each story‘has word s tudy
lists, questions’ for oral and written practice, 'summary

¥

. sentences" for oral practice, and a variety of vocabulary o
' exercises, some bgsed on "word form charts'+which appear }
with each group,of exercises." , : S

4

A more advaneedibook hut one with excellent vocabulary

,building exercises is Kemneth Croft s Reading and Word

Study for Students of Epglish as a Second Language (Engle*
\)wood Cliffs, N.J.: Prentice-Hall, 1960; 353 pp.). - \

book aims tm.raise the vocabulary level of the students )

rom the 2000-word fevel to the 4000-word level. The first

§art contains stories such as "Rip Van Winkle" and "The

Headless Horseman" by Irving; "The Opén Boat' by Crane;.

« "The Maysville Poet" by Lardner; and "Tappan's Burro" by

Grey. Each Belection has explanatory footnotes and mul= S

tiple choice and true-false questions for- checking~compre~~

hension. The second part, "Word Study", contains explana-

tioh and a great variety of exercises on word formation.
..Ife two parts are designed to be used 51mu¥taneously, but S
dkghsx\gay be used independently. . , Cy '
.o ! = 5
o gwm5”“‘\@ : .7«
- C. Adult Education @@= = <& @ a '

i

All of the readers'listed,ﬁg;guitaple for secondary school ’
~ level could also be used i ult basic educgtion classes
~with the possible'exception of Harris' Reading Improvement
-Exerciseg and Croft's Reading and Word Study, both of ‘which
are probably too advanced for the usual adult ba51c educa-

tion élasa."/* | g : - g

1 . . <
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Not a reader, Hut reading material designed for adult edu=
~ cation ¢lasses is a newspaper entitled News For You (Syra=-
‘cuse, N.Y.i Laubach Literacy, Inc., 1959-). Published
weekly, tRe paper is available in two levels s a beginning
level (A) and an intermediate level (B): 1t contains cur-
rent news stories, news briefs, Américana and usuglly a
quiz or crossword puzzle. The ability to read about what
is happening in the world is of tremendous satisfaction to
beginning adult readers. 'This then should be an interest-
builder. for adult education classes. News for You could -
also be used on she secondary level.)

e
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BEGINNING SCHOOL IN A SECOND LANGUAGE . )

By_Lois McIntosh

| ,

J
The greatest need of the Indian child, who brings to his

b early school life his first six or seven years of experience
and training in a different language and culture, is probably ?
an adequate command of American English, the language in
which he will be ?ormally educated. (Bilingual.educatipn,
increasingly advocated by thoughtful educators, has not yet
fully been developed. It will be somé time before Indian
.children can be educated in both their first and second
languages, with the beneficial results-of membersﬁip in the
best of two worlds.) _

" It is up to us, as teachers of the seco language, fhe
school language,. American English, to make sUre that the \ ]
learner's introduction to and progress in this new tongue ]
will be as effective as we can make it. s iy ‘

We assume that,a second language is acquired by repeated
exposure to its sounds and its sentences, and by abundant
practice in the use of these in meaningful situations. The

. learner must hear and understand the sentences, be able to
imitate what he hears ‘and understands, and ultimately ’be’
~ able to make independent use of the new language in new

situations. A . , . e _ ;
- Reading and writing ‘skills, which make up such a large —, ’
portion of our formal education, must not crowd the early 0

lessons ia-langugge acquisition. If the Indian child in
Grade One "is expected to begin reading at once, he will. be
“handicapped, for he needs to listen to, imitate, and pro~
- duce meaningfully many English words and sentences before
he attempts to decipher their written representation. Even
a few weeks of postponing reading at this stage will be
helpful. In Grades Two and Three, reading and writing can
be successfully combined in the same lesson with oral activ=
ity, but even here they should not take up the whole hour.
- Nor should this practice be limited to the ‘first three grades,
but throughout the school years more time and attention - :
- should be given to the spoken language.

e .
ssernetsOo0s e

. a

Dr. McIntosh is Associate Piofessoriof'English at the

h h

: University of California at Los Angeles.
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LOIS MCINTOSH

What is practice with thu.spoken 1anguage, and how do
we .provide for #t in the classroom? Let us look at the lan~
gudge lesson., If it has been prepared by a tedm of linguists """" T
and language 1earning specialists, much of the- teacher's

. work has been .done, for such a team will take into considera-

tion the first langyagé.and cultural background of the learner : -
and will preseat the language carefully, one step at a time, “ A
pointing out the learnipg ,problems to™be met in each particular i
tesson. The objectives of the‘:e;S;n will be tatedy in behav-

-
- .

e,

ioral terms, and the material impldmenting the lessod, the .

steps .to take, the vocabulary t e, == a11 these will be J

spelled out, . 2
_ But what -of the many classrooms where the teacher must -

- _ make do with texts never intended for second language 1earn- : e
. ers? Or, with texts intended for one group of language /(//'

, 1earners/who have little in common with the needs of the . <

-t Indian child? Here, the task for the ‘teacher is much more .\

- difficult, but-there are things to keep in mind that will )
‘make it more efﬁicie ~and rewarQing. . o ///

LI First, you. as’a matite speaker of English, wi11 be “the
qmodel: for the learner/s intrgduction to the language. Ask
yourself some. questions. Are~you’ giving the chi ren enough
time to hear the sen%ences of the lesson? Perhaps three-
repetitions of the same ‘sentence, when first introduced,
will be /useful. ‘As you repeat, do you hold the sentence -

[ steady s0 that the children tan hear the sentence spoken
th sauﬂ way long enough to give them a coxs il t nt model' to o
imftate? As a, native sgiaker, you offer a o model to the i
1earners, but be Sure thht this model is na ; a and not '
_ forced. Exaggerated speech, artificial speech, has no. place
.in the classroom off the 'second language 1earner. If you v
slow down a sentenc in order to help the 1earner, do it so:
that the'rhythm is n ‘destroyed Remepber that the two-
word phrase a_cat hgs roughly the same rhythm as the single

. word above. It is pronounced as a uniit, with the article a -
. unétressed and spoken as part of the'f floW1ng word. As you' .
slow down the sentence{ be sure to keep the stressed and un- )
* stressed portions the same as they. would be in more~ ‘
‘speech, - ! . : -
Contractions are a natural part of speech If e ery,'g// .

ing normal;English - Compare these sentences

" That .- is - a - very - fine - picture / is = it -
not? n
That's_a verxufineupicture / isn't it?

o
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BEGINNING SCHOOL IN A SECOND LANGUAGE
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Note that when we use forms of be (__, is, are, etc,) we
normally attach them to the (pronoun) sub ject.

Remember that you have been using English ell‘your life,--“

and it will take conscious effort- on your part to focus on a
very small amount of this language for each lésson thez‘you .

- teach. Help the learnexs by staying withkone way of .saying

something until the class can say it that way instead 'of of~-
 fering alternative ways of saying the same thing. '

The language lessons for- the early years should be planned °
with certain thipgs in mind. First of all, what behavior do
you expect from the learners as a result of this lesson? What
will they be .able to say when they have finished it? If youn
lesson’' is stated in behavioral terms, its objectives could
look like this: v

- By the end of the lesson the children will be able tb:

L 3
L]

l. Ask the question.

- Does éjo e),

o) have a/en (pencil, apple)’
!espond to ‘the qugstion “ith.a

Yes, zﬁe does.’

‘No;.gh‘-dcesn;t.‘l

'These o ectives iﬂ/terms of what the leerners will be.able.
© to ask’ nd .answer also suggest thé\teaching points that must
~be taken up. This lesson has four of them

. a ’ - - d

_l%/ jow "to ask yés-no questioﬁs with does.

\

"H replaces a masculine name,@she replaces a

2 ﬁ/ f inine name. - ‘ “
o The unstressed vowel /a/ eq in a + noun.

| . i i

The lesson oujligsg’bere is covering an important segment of
_ English,/(nd only-By careful 'step at a time' procedures.will~
. it be poasible for the class to acquire control. If in their
firstilanguage, your learner“ do not have pronoun forms for
both *he" and "she", byt perh g form to stand for both,.
,they’will have ‘trouble.” If they do~ not form questio s with
*ahxiliary verbs (e.g., do, does), as we do in English, there

is new’ground to cover here’too. If you know something abogt -

the ledrner's first langudige, you will be able to plan how o
mn;/emphasis needs to°be/put on*each of thesé points.,w T

2.: Sub jects: (Joe - he) and (Jane = ghg) go with‘does. '
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The lesson can be\divided ihto. three steps’ or proceszﬁs.
(a) presentation of the new material; (b) p ctice, varie

and meéeningful, until the students are at fase W1th the new a

' material; and f1na11y (c) its use in co nlcatlon, with the

/ learners maklng rt a part of their langdage without coqsclous . .

-effort. v
em——_ 'Let us cons1der 1angﬂ5§3:§?§tt e as the\act of carrylng'”'“
on a conversation. The conversat1 beglns betweén the T
teacher gnd the class, and it tles for some time with .

the teacher in control of the language to be used. -

. /o, Tty lLa_
Does (Joe) have a/(henc11)7 - o _\,n o

L
»

This is’ the' skeleéon of the lesson. The words in parenthes1s
- are merely suggestlons of what can be replaced. The words .
pot im parenthes1s will be held steady ahb used again and o ,
agarn. Thefy ‘constitute the entence pattern. . o=
LN
Teacher: (Holdlng up a boy puppet, or-referrlng .
o - to a chart with a boy on it, or having
. 3 _ a boy stand in front of\the c1ass hold-
s ' ‘ ing something):
Does (Joe) have a pencil? ( times)

‘QM Class: . Does (Joe) have a pencll?. ‘(33 imes) . N
) Teacher: Yes, he does. ‘ )
sl;wi'w.ﬁ Class . Yes, he does. ’

— . -

The~m0de1 has beeP 1ntroduced Now we begln the qonversaewe"'“
tlon' .

Teacher to Class: Does Joe have a pencil?,

" . Class to Teacher: Yes, he does. - . ‘b‘
'Class to Teacher: Does Joe have a pencil? ~ = .
_Teacher to Class: Yes,'he_does. o _ ' ‘\\\\;\,

Next we . introduce the negatlve answer. Here'we ask the -
same question: vDoes Joe have a pencil? "But this time, .

"Joe == boy, ppppet, or ‘picture -- doesn't have'a pencil T .

in°his hand, and’ the answer can truthfully\be No, he :

doesn t. .. $ > ' /o
¢annot emphas12& too strongly the néed to make eVery-"**\\

th1ng that is sald‘meanlngful to the learners: Now: that we '

. have’ modeled &he quest "and hoth answers with Joe and*he o

"as subjeces, we go th gh«dt,he»Same(procedg’e mth Jane IOV ..
.and she ~- girl, puppet, or picture, i e ’
. "With the lénguage thus modeléd and paﬁmially practlced o
through teacher to class'and class\to teacher repetltlons, ‘ 1
— . . . . . . 7,—»-:;_/ %-,‘}

-
- /
' /
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we'are ready to ‘move on to varied.practice that will lead to
independent use of the language. .

» o So far the class has spoken in chorus. This\choral
- .| repetition at the beginning of a lesson has advantages in

’ that everybody participates in using the linguage at the

. - beginning. ‘Any hesitation or awkwardness with the new lan-’

' N ' guage can be comfortably worked off in an anonymous chorus,
"~/ On _the other hand:=;3?§%¥erybody/is getting the sentences
“*‘“"'<3i§§&’ and you can't always locate the trouble, - And the ™

| aggressive will make more noise than the shy. S0 choral .
repetition should not.be thg§2:§3 procedure for practioIng
- the lesson. ‘ :
‘Weswiqve now from full chorus to one half the class<ask- S0
ing the question, and the other half answering. - Next Row o
One asks and Row Two answers; then Student One asks and R
tudent - Two answers, udtil eVerybody has'had an Opportunigz\\\\'
speak.
Now with all this asking\\nd answering it is important
vidé\real'situations for the.drill.. The children
/ 5' should ‘riot be asking and answering the same questions to the
/ “point where it loses significance. They should be king. . .
//‘ ~about a different boy or, girl, a ‘different abject: . Does - :
' John have .a_book? Doe —éall have a ruler? Does Miss
‘a_watch? They will have to look -
Llow learners to ask these questions, and"
~_the information they get-will have some meaning:
- ® To ask quebStions bninging a negatiye response, the '
- students will/need to be' cued. .You supply the name of. the\

‘person and.thé object --_one. that he:ﬁoesnlt\ \\\\\

" Teacher: Tony, raser.

\\<ék*-\. ~ Student Oneg Does Tony have an, raser? \ ‘
L Student Two: e'doesn t. /- .\

-itself to ‘this practice as“you can transpose names and ob-
- jects to bring about negative .responses.

.~ Remember that it is ufwise to ask for:two responses ==
s one negative and’the\gther affirmative =~ to the same ques-
‘tion: Does Tom have a ruler? Yes, he does; No, he doesn’t.
This double ans::r is misleading for though it practices ot L

L]

around at their

Al

form, it does not tie form to meaning. That is, Tom either
‘does_or doein't have the ruler.'. He, can't ‘have it both ways; :
i, 'and the class |will 'Soon detgch itk elf from identification Lo
. 'with the people in thegdhil if iJ is asked to make meeningh_ N
1ESs ‘remarks. i ° 3 x\ _ o
5
i

I .23\_
3l
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‘ | _ _ .
- So far we hav practiced by usfng variations in re'eti-‘a

tion and by using substitution.’ So far the 1anguage is st111

- undeér your con roIq& We move. on. - ‘ .

- . e ¢ \ . . ? [N

N\ Teacheg? 'Dbes;Joe}Qave a pencil or a pen? v

o - 4 Class: . yA pen. r, He has a pen.) ‘ .

- . : . ‘ /v . R

. -

) The first answer’ ‘== a_pen == is the one we often give to
- such a question. We’ suppress\all but the essential informa-
. tion. Lf, however, you want the learners to use ‘the form
- he has, you will model it for them and ‘ask them to use it.
- oIt might be tlmel* to find out if they understand ‘the
meaning of "or". Psychologists working with-'concept develop-
ment have suggested-that if the learner can recognize "or"
as having a ''perhaps” gsct and offering a chéice, he will
, be ahle to distinguish itwfrom "and". In other words, while
‘'we concexrn ourselves with language patterns, and while we
ractice sentences, let ‘us be' sure that the 1earners under-
\\\ " stand-the underlying concepts\implled o
We go from "or" questions tQ other activitles. \A chain =
drill is very valuable for mov1niblearners toward independent
” ube.o language. It is best done by question and anmswer, ,.
d most effective when the question and answer: concern the
< sp akers directly; rather than‘referrlhg to thlrd persons

v/ B indi ectty Y 7 -

"/,'

h,ff o ; Teacher to tudent One. Do you have a brother°-_"'v‘
~ Student One: \ Yes] I do. (or, No; I don't.) =« R
o Student One to, Studént Two.‘ Bguzgp!have a brother7 e

- ’\i.Thls questlon gp akghnd\the class until everyone has
w asked and answered 1 chain pas to have a question
that can be answered by everyon ? s 'the question and answer ~.-
move around.the room, and as you ‘'lijten to eaeh~one, ‘the” ’
class should be performing 1ndependE‘t1y. ‘This, is a time
. .to observe individual performance and to help fhose who
- falter,® I
Correctlon is a tricky business. If'a‘child makes a
mistake, you, the. teacher, ~éan gently modeL the. rlght way,/w
Jlisten to him ds he tries again, amd go. ‘back: to him. later /i
in the lesson to make sure thatvhe/has it right. The prac- '
- tice in.some c1assrooms.of”ﬁaﬁing students correct “eadh other* '
| and go through an e%abora “ritual of asking permﬁssion to . ‘
. i'do so _and being thanked the; ane who made the mistake tends
-7 . to make too mﬂch of ;a ble error,and to take up~too\@uch
. time. . : ’ .-
g These”?oung 1earner need a change of paceﬂand setting,._/

1

R

o . . A ,/ @’ -
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' : AR . . ™ .
a variation in the: activity. As soon as po;:iblg, give them ’
an opportunity to- léave theig desks, to work in 3mail groups,.‘wnﬁq
arourid you, -to. move about, the room\ps they practice their .
sentences, * Simon says. is a quderﬁhliﬂevice for training in. L
. comprehension. If yoir learners will‘begin to respond to S
.+ what Simor tells: them,to do; and’ to - rem;in motionless when . \ =
the request does not co Slmon. they will‘he learning FR

to'understand. commands in Eng h, and\leang? #p discrim-- .
- inate -among the commands. ygg LT
- Physical activity .should also be useéd_for: language . \#;.“

_ practice. As.ﬁyey move\around thf\goom, either responding - ;
,to Siman or to you, ?ey can pick up and ideptify objeéts: - .
This is a map.: This {s a rdd book% They ‘can "bring" ob= |
jects to ;you and tell you what theyvare,: and "take" objects

‘ﬁ to someone eldé and identify \emﬁ . They. &an ‘be ‘helped to *
\inake - caEEgéries‘-- a big step® econcept q$velopment. Simon
says: Bring all the animals t6 the table. If they' bring

.‘the toy cats, dogs, horses, and cows, and if they do not’ R
bring the toy/trucks and automobiles, they are learning to “?; v’

~ class#fy- things in categories: If oné boy or, girl, at yo '
requ& ';xppts a p cil on the shoe box, in"the shoe box, o >

{hoe bé nd then asks#bthers where it is, the claés -
rus its location and practice prepositions. . .«
{ Language practice can be carried'on in many ways. Be-
yqnd the formal drillsy beyon +he cherdl repetition apd the

substitution, 7lies a whole world qf activity. Songs Can 7 -

A \\\ offer practice on critical sounds. Dances can release young ' L/
' spirits, and teach uhem more language. I am referring here C?-v

to| thie dances,of the school world, for &he dances of their' ., v =

culture right‘?lly’have/ o p1ace in thessecon@ language - .,
situation. = "Right" and "léft" can be tgught with the song

wand dance that begins and ends with- the okey Pokey. A - .

4liQtle song about a bell wi 1"help them practice the /%/ oy

: thar follows vowels =- a dififi 1ty for Some ~speakers. e
Role’ playing is anotﬁ” very good way to ensure lan-
'guaLe practice and ultimate independﬁpce. A chiko with a .

piehe of chalk fdtes the class as the- teacher._, cﬂild ,

hind i ‘improvised countex is the- storekeeperz ‘A éhild-. . e
th an appropriate hat or hadge i8a policemar, a\éireman,i ‘

™

postman. With some help frqm tite language th
practiced, they can-act 6ut$hew qgentaties.'“
"-+ - .One excellent source: f le playing is, of course, A
o thg,stories thatﬁyo&*tell tiwmS and the stoxiés that they. o
‘are beginning to- {ead CMLitile Red Riding Hood" is full '~ff _-,\\
_of action, and theré are plerity“ of parts in 1ti;;o animal S R

have |

and human, "The Three Bears" has wonderfully repetitive L .
- complain " However, sometimeq.the st&ry itsel is in a an

" guage be oha the abilities of the. learners. Con R ﬁ :
. S A T | | LN oo AR S

S : |




: flying motions, and all the rest.

R

1,013 ch'rosn (

One class saw on film Strlp and heard. from the teachen\
the story "Make Way for Ducklings", that fine tale of the
family of mallard ducks and their nesting near a pond in
Boston Common. Now the ldnguage of that story was not con~
trolled for second language learners, but the teacher ex-
tracted from it certstn, entences with "ings": the little
ducks are gwimming, are gating, they are walking, they
are flying. -The class became little ducks and learned to
make gestures and tell%hat they were doing. Next a guessing

- game was introduced. One boy went to the front of the class,
turned his back, and closed his eyes.  .The rest of the class
stood in the aisles and 'silently made swimming gestures,

The boy called Lut: Are you sleeping?
The class answeresd No, we're not!
The Boy; | . Are you flylng?
The Class:- - Yes, we are.

’ Here was cOnversatloA!’here was practice with questions
and answers, and here was a whole class caught up in the
role of the “ducks. C ~

the children acted out the story of tle dudks' march through.

\\\B The same story was mined for pretcsit on practice. As

ston traffic, there were boys on motorcyc » girls in
cars, .children on hicycles and a pbllceman at the crossing.
That is, the children marched arouynd; the room ox stood their
ground proclaiming that they were _ﬁytnis or on that. - Three
boys, arms linked, marchedraround the foom, proudly and
firmly stating that they were on a birs. The coveted roles
fought over by the boys were those/_f the<traffic policeman
‘and. the Mother Duck!

.This is just one example ‘of what can be done.ﬂ-lf the

story is £ull of action, if it has many parts, if it can be

- told with dramatic impact, and told, many times, it can be

;?j

*.n«“

used for many purposes over many days.
The best stories often come from books and the lan=~

¢

~ guage is frequently that of earlier times. In such cases,

do not hesitate to bring ‘the language up to date. (For
example, Begone should be changed to Go away,)

Lf your learners are having trouble. with their required
‘readers in Grades Two and Three,  look cr1t1cally at the .lan=~
‘guage of the stories. Much has been said about the inap~-
propriate social conjtent of these books == stories in which

t children do, say, and have things that your learners have
- had no experience with. Beyond that, although vocabulary

may be strlctly controlled the’ length of Sentences and the

3 . ! )

41




., BEGINNING SCHOOL IN A SECOND LANGUAGE

L]

complexity of the syntax may not haVe had the same attention.*
One way to help your learners with these stories is ro take
any sentence that has more than one clause in it and make a
separate sentence of each clause. If there is. inverted word
- order (sgarcely had they sat down) change it to normal word
‘order (they had scarcely sat down). Use nouns as subjects,
' put verbs in the indicative, and put in parenthesis con-
- mectors such as when, until, although. " Once the message has
been deciphered, put the sentences back together again. .
'As we look at the books the student must learn from, we
should ask ourselves whether we have prepared him with enough
language so that he can interpret these pages. Do the phrases
~and the language of the text, which we tend to take for -
‘granted, have any message for him? N
Mrs. Laura Atkinson, a consultant in the Albuquerque .
public school system, asked herself*such questions as she
looked through the second and third‘ﬁéade readers that were
.used in the city schools where there are many second lan~
guage learners. Then she made a series of scrapbooks to il-
lustrate the meaning of such abstractions as when, while,
and as soon as. Asking "How soon is as soon as?", she showed
- with pictures and captions actions of different duratien.
As soon as the baby learned to walk (one year); ag soon_as
the water began to boil (a few minutes) and so on. Attention
to this one phrase and the interpretation of it helped
readers who were fragmenting sentences and taking one word
at a time. This attention to language, this making sure
that the things we take for granted make some.sorf of sense
- to. our learners, is essential. -
' But let us return to language activities not derived
from stories and' books. Field trips and new experiences
- will be rewarding if they are, prepared for in advance._ The
experience of encountering the new and different will be
sharpened if the children know how to say, and are encour-
aged to do so ... "Look at the... "I see a... "I hear a...
"I like that one." ‘ | . |
If they go to school in a city, theretare things to
look at and talk about: traffic lights and what they tell-
us, categories of buses and cars and trains, or of people,
or of buildings. If their school is on the reservation,
~they can hear and.use a great deal of English if you help
them. Have them explore the fields around the school and
say that they see a cloud, or a flower, or a distant bird.
'Have them say that they" hear a plane, or a £iéld mouse,
or the wind. We must help them use language, and we must
make sure that the language they use has meaning for them.
As you go upstairs or climb a hill with them, chant up, up,

. \




| LOIS’MCINTOSH

» with them. Act out directions and supply the languagc.
lp them count more than just numbers ~- have them apply
the counting to people and objects. .Language at all tﬂmes

should have function and meaning.
Since English is the language of their school’ world,

let's help them meet the many situations in which they will -

need to have an adequate command of the language. Use the
‘environment as much as possible to make tangible and real
the language they are using.

o Does every language lesson move them one step further
in the direction of free communication in English? Does
it end in improved school behavior, inlthe learner's in-
creased confidence and ease in meeting the problems:of the
school? Can he go to the school librarian or to the princi-’
pal's office and make clear and intelligible requests for
informatign? Can he report back to the classroom in such
a way that communication is: clearly established? .

Tests of language control need not always be formll
pencil and paper affairs. Rather they should rest on per-
formance. If children hold objects behind them and answer
the guesses and speculations of the others who want to know
what they have, they are passing the test of using language
independently-and accurately. If you give them a series of
‘commands, or if Simon does, they are passing a test of com~
prehension when they can follow the commands and requests.

- Finally, if every language lesson focuses on a manage-
able and useful portion of English, and if the learners
listen to it and really hear it,.imitate you and really say -
it, and move on and really use it in new situations, then
their ultimate language behavior will be that of individuals
successfully functioning in a world no longer alien and
frustrating.
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I. FOR THE TEACHER'S REFERENCE

nIt seems applqpriate in the f}rst Tssue of English for / ’

-

THE TEACHER'S POOKSHELF

By Carol J. Kreidler

Aperican Indjahs to discuss materials that are available

to the teachexr who has non-English speakjing students in his
class, The bopks that are mentioned here, often well-known
to those who haye studied in the English for Speakers of
Other Languages/ (ESOL) field, are for the teacher's back-
ground reading’as well as for his censglderation as class-
room. texts. Many considerationa entered into the selec-
tion of this first list of books: pertinence . to .the Indian .-
classroom, general availability, recent. publication, etc.
The result’is a highly selected list of materials for the - |
introductory purposes of this issue. We hope to bring other
materials to the attention of the teacher in future issues.

The- teacher who finds himself teaching English to non~
English speakers has to have much more preparation than one

“'who has been trained to teach only riative speakers. He is

an English teacher, a foreign language teacher, and more all
rolled into ohe. He must know about English phonology to
help his" students with mispronunciations in English; he
must learn to understand how the student's native language

interferes with his learning English easily; he must learn

a new set of techniques if his students are to learn the - .
language itself, rather than facts about it. The books
that are discussed here should help the teacher become more

" effective and efficient in the ESOL classroom. ”

. One of the first American books in this field is
Charles C. Fries, d rning English a Fo
Language (Ann Arbor: Univ. of Michigan Press, 1945; 153 pp. )
Evengthough it was written almost 25 years ago, it is still
considered a classic. It gives an excellent introduction
to the general field and especially to the approach de-

~veloped at the English Language Institute of the University

of Michigan. (This approach is illustrated*in the series
of textbooks by Robert Lado, Charles C. Fries, and others,

Ap Intengive Course in Engli;h Rev. ed., 4 vols., Ann
4u4 35 |
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Arbor, Mich.: Univ. of Michigan Press, 1958-64 ) Teaching
" and Learning English is a good .exposition of the oral ap-
proach and of the importance of basing teachlng on points
of contrast between the student .8 native language and English.
Writing with the idea’ that some linguistic sophistica=
‘tion. can help an adult to learn a foreign language =~ -any
foreign language =~ more efflciently and more easily, Wil-
liam G. Moulton has prbduced Linguistic Guide to Language
" Learning (New York: Moddern thguage Association of America,
1966; 140 pp.), a book that/is helpful not only to laymen
“but also to teachers of mgdern languages. Although the ‘ex~- :
amples are not entirely drawn from Epglish, there is a great
deal of good infdrmatl/?/about the sound system of English,
its grammatical systemy its word categories, and the prob-
léms that spea%ers of ‘some other languages encounter when

: certaln,parts ‘of these systems in English show contrasts

with parts of the systems of their own languages. Writing
systems are/also discussed. The book contains a short,
annotated blbllography. Anyone who has an interest in his
“own language or in language in’ general should know this
book.

Another very practical and readaBtE 1ntroductory book
was written by Earl W. Stevick, He lplng People Learn -
English: A Manual for Teachers of English as a Second Lan-
guage (Nashville, Tenn.: Abingdon Press, 1957; 138 pp.).
“This book was written for teachers who have had mo spec1a1 A
training to teach English to foreigners. The first part-of 9(
“the book gives specific advice and suggestions for class- )
room activities; the second part contains useful 1nformat10n
on the sound system and the grammatical system of Engllsh
Although slanted toward being used in a foreigr country,
most of -the techniques and suggestions might be~used any=-
where. ' ihe book should be especially valuable to those who
are also teachlng in adult basic education_ programs.

A second very helpful book byfﬁtevz.ck is A Workbook in
Language Teaching: With Special Reference to English as a
Foreign Language (Nashville, Tenni.: Abingdon Press, 1963; -
127 pp.). This book has been .used- successfully in training
new teachers and in in-service training for eXperienced 7
teachers. The workbook is divided‘into three sections:
one section gives information_ on English phonology; another,
on types of drills; and the®last, on the grammatical system -
of English. Althdlgh the book is ‘not programmed, the ex- .,
ercises are so arranged that the user discovers for himself

what minimal pairs Are, what a sentence #s, and how to con-,

" such things as the{jifference between sounds and letters,

/struct certain dj};ls, This technlque -enables the user t
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develop or improve skills he needs dgnan effective teacher.
For information on problems of dterferénce from the
student's native language in the learning of English, the
" “teacher might wish to consult Robert Lado's a
' Across Cultures: Applied Linguistics for Language Teachers
(Ann Arbor: Univ. of Michigan Press, 1957; 141 pp.). Written
for teachers, this book shows how to coMpare various parts -
of two languages in order to determine the problems students
from one language background will have in learning another
language. There are chapters on the comparison of sound
systems, grammatical systems, vocabulary systéms, writing
systems and cultures. L . \
. Professor Lado has also written a general methodology
book, Language Teaching: A Scientific Approach ‘(New York:
McGraw-Hill, 1964; 239 pp.) covering the whole area of lan-
guage teaching, not just the teaching of English. The sec~
tion entitled 'Language Teaching! is extremely practical; -
. giving techniques for teaching pronunciation, intonation
‘and rhythm, grammar, vocabulary, reading, writing and ‘lit~
erattre, with a variety of suggestions on pattern practice.

+ Also discussed is language testing. The section entitled
'Technolegical~Aids' contains discussions of the language
lab,. visual aids, Eéaehigg machines and programmed instruc-

' -tion. ’ T P T s
Another practical methodology book ig Mary Finocchiaro's
. English as a Second Language: From Theory to Practice (New
. York: Regents, 1965; 143 pp.). After a brief discussion of
- the English.language the book continues with information on
curriculum development, lesson planning, adaptation of text-
‘book.materials, and testing and evaluation of student§. .
Lo Numerqus- techniques for teaching pronunciation, grammar,
‘ vocabulary, reading, and composition are presented. . .
Few books have been written on teaching English to B
- % elementary school age speakers of othier languages. Faye
- Bumpass's bopk £ S ;s English § Foreign
Language (New York: American Book Company, 1963; 198 pp.) -
- contains a wealth of techniques that the‘elemenfagz'school
~ teacher can put to immediaté use in the class. Oné€ especially
interesting chapter gives in detail a technique for telling
- the story of The Three Bears. The story and illugtrations
appear on one page; the fading page contains complete instruc-
tions for telling the story-with flannel board “cutouts. An-
other chapter contains songs, choral drills, and games. -
This is a good source book for oral language activities.
A collection .of writings on methodology can be found in -
the volume compiled and edited by Harold B. Allen, Teaching -
English a&s a Second Language: A Book of Readings (New York:

\)"b . . ) : ' . -
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McGraw-Hill, 1965; 406 pp.). It contains selected articles
drawn from the works of American, British, Au’strali.an,/,%,_,f'S
Canadian, and Philippine writers on this and related fields.

- After an initial section on theories and approaches, four

- parts are devoted to the teaching of English speech, struc-
tures, vocabulary, and usage and composition. These are fol~-
lowed by sections on teaching the printed word, methods-and

» - techniques, teaching with audio-visual aids, and testing.

The ESOL teacher dlso needs information on the structuré
of the English language. For‘°trends in modern thinking about

, grammar, the teacher can consult A Practical English Grammar,

“w~prepared by English Language Services, Inc. (New York: Col- -

lier-Macmillan, 1968; 243 pp.). This reference grammar, = .~
 -.which contains a few diagnostic exercises at the end of each
éhapter,‘wgs really written for intermediate or advanced non-
- “‘native speakers of English; however, the teacher should find -
it helpful for explgnations of problems his students have,
or for preparing supplementary material. A The chapter on
'modals should be very useful. The authors have attempted
to make use of the more recent work of linguistic scientists
- and the definitions and general orientation of the book
reflect this., The terminology used, however, is traditional.
A separate programmed workbook is available.
~If the teacher needs information on_the phonology of
English, there are two books that might be consulted. One
is English Language Services, Inc., English Pronunciation:
A Manual for Teachers (New York: Collier-Macmillan, 1968;
97 pp.). This book is written mainly for teachers of adult
foreign students, as is evidenced by many of the suggestions
in the chapter entitled 'Teaching and Learning Correct
Pronunciation.'  The book is a practical, well-written intro-
duction to English phonology for the teacher who has had
little or no training in linguistics. As in so many of the .
. phonology texts written for teachers, the transcription '
presented is not the one uUsed in most teachers' materials
for elementary or secondary levels, and there is no table
of equivalents of transcriptions. There are also no exer=-
~ cises, but the introduction suggests use of English Language
Services, Inc., d Exercises in E h_Pronunciation
(3 vols., New York: Collier-Macmillan, 1966-67). English
Pronunciatjon: A Manual for Teachers includes many teaching
techniques which are widely used and which are usable or

-

adaptable for classes in BIA schools. :
The teacher interested in learning more about theory
will want to read C. D. Buchanan's A Programmed Introduc-
tion to Linguistics: Phonetics_and Phonemics (Boston: D.C.

~Heath, 1963; 270 pp.). As the title implies this programmed .

| o - 38 . : :
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coursevls a unlversity level ;ntroduction to part of- the
,field of linguistics =« phonology “ It is self-instructlonal
so that a ‘teacher who wishes to 'learn about_some of the
‘terminology and basic theory in the field can ‘do so on his,
own. One: ‘drawback again is that the‘material is based’ on
a.system of tfanscrlptlon (Trager<Smith) which is not used .
in most teachers' materials, although it is widely -used .in
other linguistic books the- teacher might wish to read.
Undoubtedly many of the teachers who read th1s column
have access to language laboratories of one type or another,

' or they wish they had access to one. Although a language

* laboratory is not essential. to good. language teaching, if
there is one available, and if it is used properly, it can
be of great help to a teacher. Edward M. Stack has written
a good reference book for those who have language labora-

. tories’, The Language‘Ldboratory and Modern Language Teachin
Rev. ed., New York: Oxford Univ. Press,. 1966; 234 pp.).
There are, in addition to suggestions and techniques for the-
,administration and the mechanics of the laboratory, descrip-
" tions of techniques for. classroom teaching, preparing lab~-
orat9ry drills, and 1ntegrat1ng the .work of the classroom ‘
and the laboratory.

Eyery teacher needs to know where to find out about
materlals and new developments in his field. There are two /
~excellent sources of information available to the ESOL *
teacher. \One is a fairly comprehensive annotated bibliography,
Sirarpi Ohannessian, and others, Reference List of Materials
for English\ as a Second LanguaPe: Part 1 and Part 2 (Washing-
ton, D.C.: Center for Applied L1ngu1st1cs, 1964-66; a supple-

. ment for 1964-1968 materials is forthcoming this fall)

-These volumes list books' and articles by teachers around

~ the world. Part 1 covers texts, readers, dictionaries and

tests; Part 2 contains materials on linguistics,, the English

language, and methodology. The - supplement contains more

recent items of both types. The English for Speakers of

Other Languages Program at the Center for Applied Linguistics

also publishes shorter bibliographies, 1nclud1ng Selected
teria or Teachers of English to Speakers of

Other Languages, English as a Second Language in Elementar

Schools: = Background“and Text Materlals, and bibllographles

on aural and visual aids:

The other principal source of 1ﬁ} matlon about
materials and new developments is Teachirs of English to.
Speakers of Other: Languages (TESOL) , the professional asso-
ciation of teachers in the field (Dr. James E. Alatls, Execu~
tive Secretary, School of Languages and L1ngu1st;cs, George=-
town University, Washingtop, D.C. 20007). The proceedings
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o
. of the first three conferences of the association. are con-

. tained in On Teaching English to Speakers-of ‘Other Languages:
Series I-III (Virginia French Allen, Carol J. Kreidler, and

- Betty Wallace Robinett, editors, Washington, D.C.: Teachers
of English to Speakers of Other Languages, 1965-67). In=
cluded are some theoretical papers and many vety practlcal :
ones. There are papers of interest to teachers of any age
group and any level of instruction. Papers presented at =
later conferences are included in the association's journal,
the TESOL Quarterlx (Washington, D.C.{ Teachers of Englishsto
Speakers of Other Languages, 1967-). The- association also
publishes the TESOL Newsletter, which provides information

on new programs, publications, research projects, and items
of current interest. Publication of the newsletter is »
occasional. . - » . - '

-

II. FOR THE CLASSROOM e v

The course mater1als discussed below, although mostly general
in orientation, are all worthy of cansideration for adapta-~

-tion to the needs of the Indian student. In general, the
materials listed here are series of basic texts rather than

" individual textbooks. All reflect up-to-date thinking about
ESOL teach1ng. . -

A Elementary leVel

- Three sets of materials for the elementary 1evel seem to be
carefully sequenced and to approach English as active and
interesting. The Fries American English Series: For the’
Study of English as a Second Language (Pauline M. Rojas, B
Director; Charles C. Fries, Consultant; and Staff; 11 vols.,
Boston: D.C. Heath, 1952-57) is well-known in Indian schools.
The Puerto Rican Department of Education is now involved in.
writing a new series, American English Series: En nglish as a.
Second Language. (Puerto Rico, Dept of Education, Adrian Hull
gen. ed., Boston: D.C. Heath, 1965-). Although this series
was originally planned as a revision of the Fries American
English Series, changes in content and format really make
it a new series. The books are appearing at the rate of one.
set (student's book and teacher's manual) each year, and
although the editor of this column has seen only the first
two sets, it is probable that the third year materials are
published.

In this ser1es, as in the older one, the Teachers
Guides are indispensable. They contain a reduced replica
of each page of the student's book with instructions and
suggestions for drills and teach1ng procedures, and intonation
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“ + d4nd stress marking for reading. Each unit is, about a week -
of class work ‘and eagh contains three d1v1810ns' oral prac* vl
tice, followed by reading ‘and. writing “of* the practiced items;.
a reading sectlon, usually, in dlaldgue form with a c¢ontinental -
: Ameri¢dan cultural situdtion; and production practice with
. "spoken and written forms in controlled siguations. - Addltions
to this series include lists of structures and vocabulary, )
.* a glossary-of terms and a chart o@ phonetlc symbols.
) . Another set of materials, Gonzalez Wheeler's Let's
" Speak English, (6 vols., New York: McGraw-Hill, 1967) is an
- attractive, graded and controlled series for the first 51x T
gradés. The series is designed go teach spoken Englishy’ - - -
‘however, if the teacher desires to include reading and writ=
ing, there is ample, integrated material provided by the.
~ text material which faces the pictures. The names of the
. children are chosen.to represent the vowel sounds of English, ]
and when the children get last names (Book 2) the ndmes are o
coordinated so that major pronunciation contrasts which - \
cause difficulty- for many students may be practlced (Ex- \ o
amples are Lee Lynn and Gus Cobb.) The first three books I»
provide generally structured practice in situations of o
¢ 1nterest to the age level of the student., From Book 3 om, |
an "adapted programmed procedure" is used for built=-in .
review; it consists of a problem.sentence, a "key" to i
indicate how the student should act on the sentence, and \K
two pages later the correct answer is. given. The material ‘
in Books 4-6 is divided into three-part units: Part One, a N\
dialog situationally illustrated; Part Two, exercises; and
Part Three, ‘the "Program Steps". Color is used extensively
in illustrations and to coordinate parts of lessons and
highlight "language hints" and "word study". 1In each book
there are instructions to the teacher mainly regarding’ the
handling of various drill types.’

The Miami Linguistic Readers (53 vols., Experlmental
ed., Boston: D.C. Heath, 1964+66) are a very -carefully
organized and controlled set of beginning reading materials
for elementary schools. The program includes: Pupil's
Books (21 preprimers, primers.and readers) which although
.they are only in black and white appeal to children in
both content and illustration; Seatwork Books (16 work=
books) which provide for writing practice; Teachers' °
Manuals (16 volumes) which provide guides and techniques

. for handling 'each part of a lesson as well as language
practice technlqués, and "Big Books" which are charts for
. language practice. - - : S ‘

Although- entltled‘"readers s th1s series is 1ntended © e

not. only to teach reading but to practice listening, :
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speakiné and-eventually ﬁtiﬁiﬁg‘aa well, T@e aim is to
practice during the English class the basic oral language

patterns the children will hear and need to use throughout ¢

their school day, in all of their subjects. The language - -
chosen is appropriate and interesting to children, yet it , .
is carefully structuretl so that in the English class, af
least, practice will be systematic’, ntrolled (both in
grammar and in vocabulary), sequencez? and reinferced at
suitable intervals. - e

"The Introductory Unit provides readiness activities
for reading, writing anq-oral language. In Unit One, read-"
ing is introduced, and writing shortly thereafter. The'

W

titles of the first few readers, Biff and Tiff, Nat the Rat,

Kid Kit and the Catfish, Tug Duck and Buzz Bug, demonstrate
the way the materials in the early stages are’limited to

- words with regular sound-spelling correspondences so that
the student is not confused by a variety of patterns and
can focus his attention on the skills involved in.reading.
Each activity reinforces what 'is learped through the dther

' activities. These integrated materials are attractive and
easy to use and will lead very nicely into later schoolwork.

ks

Aﬁ. Secondary 1éve1 . o

The following are a few good secondary school series and
may be useful, although they were developed for overseas
schools. , 7 : : o _
) English This Way (English Language Services, 16 vols., -
New York: Collier-Macmillan, 1963-65) is a six=~year course
for English classes overseas where English instruction begins.
anywhere from the third to the seventh year "of schooling.
Lessons in this serfeg contain dialogues, pattern sentences
and substitution drills, pronunciation practice in the first
four books, .oral and written exercises, picture “exercises
and, beginning in Book 3, readings. The books use the in-
ductive approach.for the presentation of grammar points and
‘new- vocabulary.- Examples Jf grammatical patterns rather _
than grammatical explanations and new vocabulary items in-
“troduced in context are illustrative of this. inductive
- approach. Attractive black and white drawings are used for
illustration, explanatijon and drill. The Ieacher's Manual
gives techniques for teaching the various parts of the les=-
sons ‘and the Key provides answers to the exercises with some -
notes on special points or problems. o
- Engligh for Today (National Council of Teachers of
English, William R. Slager, Ralph F. Robinett, and others,
eds., 8 vols., New York: McGraw-Hill, 1962-66) "is also a
» six year course.  The series is linguisticdlly based and

t
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graded. Because it is not oriented toward a particular lan-
guage or cultural background it could be used i# Indian
schools with some American cultural orientation added. The
first three books introduce basic grammatical patterns and
- vocabulary. . There is very strict control in these lessons.
" Book One beglns ‘with statéments, questlons and answers using
‘a vocabulary of only 23 words with "is as the only verb.
Book Four is a grammar review. Books Four and Five. contain
reading passages with comprehension questions, grammar sec~-
tions, and exercises for oral and written practice. Book .,
Six is an advanced anthology of all types of literature b y
"well-known authors from many. parts of the English-speaklgk ;
world. The only exercises are those for’ checking comprehen- \
_ . % ,, sion.. The teacher's edition for each volume begins with
o "general comments on teaching procedures and notes on each
R " lesson. Two workbooks, picture cue cards and tapes are - _\\
available to acc0mpany Book One. °. '

Mary. Finocchiaro's Learning to Use Engllsh (3 j?ls.,
New York: Regents, 1966) is designed for eleven to eighteen-*  °
year-old learners. The first book is for beginning students,
‘and the second for intermediate level students. Some hints
are given for adaptlng the materials either for adults or
for younger children. Each of the twenty=-five tinits of the
" series, contains a dialogue; pronunciation practice; useful \
words and expressidns; patterns of language, including
explanatory ‘charts’ and numerous dr111s, pattern practice;
.conversation practice; 1lsten1ng, speaklng, reading, and -~
writing practice; and games and activitiks. A single - '
Teacher's Manual for both books, in addition to providing °
hints for the presentation of various parts of the ;ksson
and discussion of the phonology and grammar in each ‘lesson,
suggests materials to use“in class and gives an optlonal
translation drill. -

Although not basic course material, A Course in Con=-
trolled Composition: Ananse Tales (Gerald Dykstra, Richard.
Pog; and Antonette Port, 2 vols., New York: Teachers Col-

lege Press, 1966) is unique and is included here because
\\\ ‘of the present interest in teachlng comp031t10n. This - K

PR

.charming collection' of West African folk tales about Ananse,
n alm&st-Splder, could serve as a model for teaching con-
trolled composition to people of any culture. If there are
s1milar tales in the American Indian cultures with which you
.are working, the’ technique could be used with a carefuL&y : ;
worked out selection of those.. Following each. short story
the student is asked to write the story, ysually changing it
slightly; for example, changing pronouns and making the neces=
sary Verb adJustments, changing tense, addlng adJectlves or
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adverbs, or combining sentences in various ways. These 5\\\n
.+ 'steps' are carefully sequenced and the student progresses AN

‘at his own pace (namely, when he has written an error-free 1
story according to the directions for that step). The .- :
teacher's guide explains the point of each activity, and =~ L
gives suggestions for grading, This course is for students R
at the 1ntermed1ate evel or beyond. It is, not suitable

for beginﬁing ‘students since it assumes a command of the

basic patterns of En lish.

o \ Adult education ; : : :
'\ .. Teachers are often called upon to teach as volunteers,in
. "basic eduagtion classes} There'are not many texts for non-
,academic adults and man&nof those that have been written
- are aimed at ‘the immigrant who lives in a large American s
city. There are, however, one series and one individual -
book that seem to the editor to be useful(for Indian ‘
- students. . 3 &\ : '
. _° The individual book is Elizabeth G. Mi tchell s Beginning
‘ American English: A Conversational Approach to the Study of
English (2nd ed., 2 vols., Englewood Cliffs, N.J.: Prentice-
'Hall, 1965). This well-developed, interesting set of twenty—'_
five,units is for beginning adult 'students. Simple, un~
clutﬂgred drawings are used to 111ustrate dialogues and °
: focabulary and for drilling grammatical patterns. Each -
unit contains dialogues, vocabulary and some pronunc1ation '
practlce, sentence structure and 1ntonat10n practice, and . )
review. The Teacher's Manual, in addition to a discusé@bn. f. 5
of methodology, gives detailed instructions for teaching :
each unit. _
. English 900 (English Language Serv1ces, 13 vols., .
New York: Macmillan, 1964-65) is a basic’ course which de- .,
. rives its name fﬁxm the 900 base sentences which are pre-

- sented in the six\ texts. Each of the units in the texts
consists of a.gro p of base sentences, intonation practice,
questions and answers or verb study, reading (beginning
in Book Two), conversation, and various drills and exercises. ,
The coritent of the lessons, although not aime4 at the adult , = ..
Indian population, ig sufficiently general that adaptation '
of the materials for: Indian use would probably consist of
changing only a few vocabulary items. The Teacher's Manual .
contains sections on classroom techniques, lesson amd™¢ se // ,

——————planning, grammar notes on each book, and a genergl word . - N

list. To complete the course there are six programmed :;2y4 \WU

books :in which the student fills a blank. If he/gives t
correct response, he proceeds; if not, he .goes o to more
study items and a retest before proceedlng. Supg lem ting ,

y /
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‘the program ard five of ’the numerous readers of the Collier-
Y‘Macmlllan Engllsh Program. 180 tapes are available.
R 2
IIT. SPECIFICALLY ORIENTED TOWARDS SPEAKERS OF INDIAN
| *LANGUAGES ~ ;

The follow1ng items, all 1oca11y krepared and produced o
- rather ‘than commercially published, -are examples of materlals
 written specifically for particular Ind1an~grougs C
for Navajos? An Overview
¢ Factors (Window Rock:"
) was prepared by Robert
series of. lectures, glven; ’
avajo children; tt is

7

of Certain Cultural and Linguist
Navajo Area Office, 1967; 154, pp
. Young as material to ‘accompany a
at an: 1nst1tute for teachﬁrs of
still ‘in dr aft form. The aim of| the 1ectures, for which the
materials serve as. notlkes, was to give the teathers "a modi-
cum of insight into the world-vipw of the NavaJo through
the window of the NavaJo language".! The book comments - gen~ .
erally on*culture, language and [cross-cultural communica- ¥
_ tion, then sets about a c0mpar130n of phonological and gram=
matical features of English and’NavaJo, cofistantly pointing
out different approaches to reallty implicit in language R
dlfferenCes. "A final® section neatly summarizes the most,
~striking areas of difference in/two parallel columns for -
gasy reference. No 1mp11catlons are drawn in' the.book for
approaches-.to teaching on the basis of the information pre-’
sented,- but the materlal is comprehen31ve and detailed, and .
- can be put to a variety -of uses.
‘Examples of the types of .materlals that can be dé-
veloped on the basis of facts and insights such as those B

contained'in this- book are the two follow1ng items, the o /fﬂ‘,w
first a handbook for teachers, the second a set 03 course,fjl [
materials. . AT .t [ a ;‘«j

Childrem of Alaska (Eskrmo andVAthapaskan) (ﬂollege, Alaska._ ,
Alaska Rural $chooh\Prgje&t Univ. of Alaska#, "1968; 40 pp.), -
ed;ted by Donahﬁ H. Webster{and Elliott Canonge, has two
to outilne/f r teachers the structure of

Eskimo jand A hapaskan and ways in which. these differ from

\\Engllsh and to suggest types of exercises by which certain:
 English patterns can be,practrced taking detailed account

of the difficulty caused by the differences in gze students'

languages. An introduction explains the types of problems "%

to be dealt with, and some techniques for tsjghlng. The, * -

follow1ng two sections briefly compare, resge tively, Eskim
onology, gram-

and Athapaskan with English in the argas of .

mar, gesture and culture. The third part D
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N keyed to sections in the comparative analyses, suggests
sample words and sentences to practige the English forms.
A great deal of attention is. given throughout to cultural
appropriateness. . Although only a limited amount of material
can be covered in a handbook of this size, this is a very
valuable tool for teachers,
. A Course in Spoken English for Navajos, by Vincent .
DeNunzio (4 vols., tapes and transparencies., U.S. Dept. of
the Interior,.Bureau .of Indian Affairs, Division of Educa~
tion, 1967) was based on Robert Young's studies of Navajo
‘and is intended to deve10p,ora1 fluency in upper grade and
high school students with sqme training in English. ' The
‘Teacher's Guide' contains explicit és:tements of the dif-
. ferences in sound and grammatical structure between Navya jo
# and English, and the )essgn ma erials (Ei;ﬁ&_!gﬂ;_ﬂ;gg{‘ia :
~ and Second Year Program) refleét the differences. TIhe
course combines teacher and taped instruction. W‘ek-by-
"weak lesson plans‘pre provided, as a guide to teacher.
-, The framework of each lesson, on tape, - includes a dialogue
and several exercises on pronunciation, structure and situa-
" tional usage. ‘Further materials, mostly readings of a wide
range of types, are provided for language and cultural ‘en-
N ichment. These readings and the pronuncigtion materials
.are collected in a manual for the student, Enr'ichment
Materills “for First and Second Year Language Laborator ' N
Program. Not as strictly oriented toward the Indian cultuxe
-as the teacher s handbook (by Webster and Canonge) noted
above, these materials are intended rather to acquaint the .
students with general American ‘culture and way of life. '

1

‘ The materials mentioned above are certainly not all that is /
avallable to the ESOL teacher. There are many interesting

books and courses that have been prepared by the British and

others; there are more materials prepared and being prepared

by Americans; there are materials that would be considered (
supplementary in that they add information or drills to vari-

ous parts of existing courdes. Puture issues of Egglish for

Aggrican Indians will include further information on all- of

these categories. If any of the readers of this newsletter

‘know of materials that they feel should be brought to the .
attention of the other readers, particularly materials ‘pre-
pared specially for American Indians, a note to Miss Ohan-
nessian or Mrs. Kreidler*woglgjhe most welcome.

. . % . . -
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BREAKING DOWN YOUR WRITING GOALS

By Gerald Dykstra

Are you happy with the goals you have for your high
school writing program? The majority of teachers feel
their goals are satisfactory. - They see the problem as
one of method. . They would prefer to ask_instead,

"How can we get high school students in the Bureau of
Indian Affairs Schools to attain the desirable goals
we have set?" ° : ‘

I would like to persist with the first question, II

" believe that by doing so we can get much farther than

we can by directing our attention immediately to the
second question. I believe that if you know where

you want to go you can set up many ways to get there.
And if you have more than one studeng you will né@ed -~
‘more than one way to get to any goal. Even if you had -
only one student, he would be likely to need differing
approaches at different times. I believe that goals
are often to¢ large, too remote, -or too amorphous.

They can be broken down into components -that are small
enough, immediate enough, and sharp enough to be *
readily attained 'by the student. The question of "how"
then begins to lose some of its magnitude.

' The question that must directly follow our opening
question, especially if you answered that question

~with a "Yes", is ""What are your goals?" Determining

basic goals in high school writing programs is always
a thorny problem, and in the Bureau of Indian Affairs
' schools it poses extra problems. .One of the first

* concerns is that English is not in most cases the .

studenté',native language. A study commissioned by
the Bureau recommended an experiment in which the
teaching of reading in the native language ‘would

T S ¢

Dr"'.‘Gefrald Dykstra is Prof.e'sasor of Speech-Comunicat‘vion,
Department of Speech-Communication, University of
‘Hawaii, and Chief Consultant, Hawaii Curriculum Center.
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precede the teaching of reading in EngliSh.l Reyond
this, should the, students also have an opportunity to
write tirst in their native language!” What would the
interference viffects be,-if any, when they subsequently
write in English. What special difficulties are there
in any case because of their non=English language and
culture background. How do these factors affect’
establishment of a basic goal? -

These and many other questions need to be answered
before sfully realistic goals can be formulated. Some
teachers-who answer "Yes" to the first question are
‘unable to communicate clearly, even to another teacher,
what these goals are. It is easy to understand why
these teachers tail to communicate the goals to their
students. Many others give an answer like "To write
well." We can grant the legitimacy of this answer,.
utawe still have to follow it -up with the further
question, "What do you mean by good writing?" This

may be answered by a description of some kind, but

the description will commonly fail to communicate
meaningfully to most people. Teachers may feel that
they will know good writing when’ they see it, but it

is not easy to describe. A much easier and benerally
more successful approach is tg provide samples that
illustrate what you call good writing.

» . s

If you select samples with your students "in mind,

they should illustrate what can reasonably be expected
from the student after a period of training. Ulti=-
mately; classroom goals depeng primarily on what the
teacher wants or expects wighﬂfhe "givens' he has.

The teacher can make these goals. relatively explicit v
by seleating models of student or professional writ=

ing as examples of goal attainment..

The opening quéstion may take on special meaning in. »~—~
this context. The selections that you have, or have
in mind, represent what you’can now reasonably expect

1. Slrarpl Ohanne581an, ed., The SLudy of the Prob~
lems of Teachlng English to American Indians: Report
,and Recommendations (Washington, D.C.: Center for
Applied Linguistics, 1967), p. 30, '
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at least some of your students to attain. If you are
not happy with these selections as representative of
the ultimate goals you have for your students, you ma§
nevertheless be happy with them as representative of
the immediate goals you have. You may feel they re-

*  present a clear advancement in a student's ability
during the time he is with you' '

Surely the next question is, "How do we get there?" ¢
Yes, that is in one sense the next question, but I
would prefer to ask, "Can you set up sub=gdals that .
will take the student to the ultimate goal?" at

1s, can you ultimately break the goal down into '
moment=~by-moment sub-goals? And will these sub-goals
lead to closer and closer approximations to the ulti-
mate goal? Can the student achieve successfully all
along the way so that difficulties can be reasonably
well pinpointed before he founders, trying unsuccess-
fully to reach Ehe big conglomerate goal for the high.
school program? '

There are many ways to break a goal down, into smaller .
parts. Let me illustrate with a parable. A certain
man decided to do 50 consecutive deep knee bends with-
in one minute as part of his exercise routine. After
4 bends, the strength of his right knee gave way and
though he fought valiantly, without the supporting
lift from his right leg, he . was unable to.do more than
7 deep knee bends. Undaunted, he continued trying.
For 17, successive days the same thing happened. Then
his right knee began giving way after only 3 deep
knee bends. He was, of ecourse, crestfallen, not to
say daunted.

~

He resolved,-however, to attain his goéi by trying.
one or more .programs of sub-goals which he could.in~
vent in quantity. The following are only a few °
samples: : - '

(1) He cauld start the first month with a goal of
anly one deep knee bend per day. Then he could try
- adding-only one per day with each new month. '

(2) He might be;abIé_to start with 50 bends if he
J5allowed more time between “each two, such as a full

(\minute instead of only about one second. He could

u TN | 49
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then gradually reduce the interval between bends from

one minute to 59 seconds*and eventually to one second,

(3) He could do 50 full bends from the start by

pushing himself up with his arms with the aid of

a mechani 1ift. Then he could gradually reduce
“his rellancé on such help until he was finally doing

50 undided bends.

ot
) *

(4) He could tvoid an approach thpt required any form
of full behds right from the start, and begin with.50
partial bends, flexing his knees justaedightly at
first, then fncreasingly until finally he would again
.be doing fill bends. Or he could do the reverse,

P starting from the full bent position, and do partial

ups

(5) He could of course, do any of tpe dozens of
kinds of knee and leg strengthening exercise programs
that you can find in any professional gymnasium with-
out specific reference-to knee bends. ,
When last heard of, the certain man of our parable
was progressing welll, by his own account, doing partial
knee bends as in'the first part of the fourth alterna-
tive above with occasional forays into the others,

- largely to test his progress. In tests, he had at=-

tained 20 successive full bends after.three months of
his new regimen. - He expects to attain 50 within the
first year. :

This parable is not intended to indicate a desirable
way to physical development, nor to-suggest that knee
bends can. contribute to composition writing. The
point is that goals have many dimensions, and that a ~
series of successively closer approximations to a big |
.goal can be stated in many different ways once that
larger goal is rather clearly indicated. When a goal .
is sufficiently broken down into sub~goals, sometimes
referred to -as objectives within goals, any further
question of method usually becomes quite tractable.
"Just show him" or "Tell him" ,or "Give him one to
look at" are normal responses when someone needs § _
know how to do some small or simple thing. Essentially’
the same can be true of most. big goals, whether in

0
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splce explorttion or in ordl language learning or in +
writing, if the sub-goals are "moment-by~moment" enough.

The model of ‘the goal, you will rememt)r, is in the < °
form of samples of good writing., How can we break -
down our goal of good writing into sub-goals of (or

sucgessive approximations to) this godl? .I will men- : \'
tion one traditional and partial breakdown and then Ce
go into a little more detail on one alternative that S

has proved successful in providing clearly defined
- goals, and that is instrumental in eliciting large
quantities of completely correct writing with degrees
-of student contribution up’ to a Tevel that is effective

in nearly every instance.- o=
+- ""u"\ -

The writing breadeWn that we are most accustomed to

. includes component goals of basic handwriting ability
skill with placement of punctuation, and other mattexs
of form like margins and spelling, and. ability to form 4

. grammatical sentences and paragraphs, We also ask for

~ unity, coherence and organlzation. In the high school
program, we assume that work towafd each of these sub=- . .
goals ig a part of the student's prior heritage, and '

we give him assignments that require him to perform ™ .
well in all of them at a gomewhat advanced level, like

~ the man setting out to do 50 deep knee bends a,minute

. the first day he began this exercise. Indeed,’ when _ :
the student was learning the component goals listed‘ - ¢
here there were probably tt mes when limited partskof
his writing program seemed*to have relatively well=~

* defined goals, as when he had to make the letters of 4 .
the alphabet., But, for example, he may never have
attained the ‘'stage of writing gramiatical sentences
with regularity. .The goals involved here were mostly !
too big and too amorphous for him. Now we have him A
write, and we proceed to apply rather’haphazard cor= :
rective procedures. -We find out whepe his errors are,

point them out to him, and givé him“some extra wark,

Then we go on our way. The student’ can rarely, if

ever,‘predict that he has hit the target, The goal e
and all the sub-goals are too amorphous for that.
Even the collection of accaptable samples is no help: ‘0
to him. These Bimply illustrate the level of the big

.goal, which is not directly attainable. Even if we

31Ve him wurk with one or another of the constituent-

¢
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components, it is. like asking our certain man to begin
with a small number of full knee bends, say ten == even
that may be too difficult for him at 'the beginning.
N
It would, certainly be possible to refine the tradi-
"tional goal statements. But as a conclusion to this )
" paper, I would like to look at an alternative' ~- one K
" ‘among many -- this one resembling in a way a combina~- '
~ tion of approaches 3 and-4 to the problem of deep
;;knee bends above. -z = » S '
Assume that you have the many models or samples of
good writing that we mentioned earlier. Assume at
least a hundred or two such models? -Let the student
observe these products as 1ong and as. often as he
11kes.. This is all right. I& should be condoned,
: _ \even encouraged. That-kind of product is the. goal
o for-your student. And he must surely be able to read
- with' comprehension what you are realistically going ‘
to expect of him in the form of writing at some rea-, N
~ sonable future time. A further program of observa- \\\ .
" tion, if it is necessary, cap consist of watching the . : N
. teacher or a student in the process of writing the o
| early steps. (and later the advanced ones) that will
. be mentloned shortly. Stilly observation and’reading
~ won't produce a product like the samples. Eventually'
the studen\\must write something. Must he jump from
observation > free wrltlng? SR

The answer is M'No"'%, There are any number of inter="
vening smalﬁ steps, llke ‘the aided ‘knee bends in
number 3, ox the partial knee bends in number 4; which
can lead the student through gradual approximations to ’
. the larger goal free writing. The first step for
A .3 high school stude \ﬁryucon31st of moving’ "from ade~
- quate observation to erting one word or a title from ¥
" a model onto his own paper and keep&ng~1t for his own
observation. ‘A larger step consists. Of- -Writing only:
: that and then handing it to someone eIse for“rgv1ew
. . and evaluation. Arother type ‘of larger step consists -
of’ wrltlngk?ore than JuSt a t1t1e or aiword.
‘A very large\step for almost a11 high school students
" everywhere is, believel it or not, copying one entire }}
S title and paragrap@ without error. When given as the e
f1rst step in the writing program I am now descrlblng,

Y
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“an infinite number of variation

‘changing models into products t

)

' it is the cause. of more errors than - -any other single

step on the whole route to acceptable free writing.

If your students succeed early in copying an accept=~
able selection completelv to your satisfaction -~ and
I-would urge the highest of standards at this point
-~ then you are on the way to success with them.

At this stage we have attained'the corollary-of simple
repetition in oral work: In a sense it is only an
active equivalent of observation. A critically im-

o portant start has been made, but now there is a long

road to travel.

There is not space in thlS paper. to give detailed
information about the many steps used in gradually
reducing the student's dependence on the model. . Rep-
resentative examples and catémories, however, will
suffice to illuminate the pringiple, and there are
p0551b1e.

can bq seen as one of
t-dre less and less
like the models until they are, in effect, hew crea-
tions, and until the models are no longer d1rectly or
consciously used. - The reworked models- have gometimes
been called transformatiOns but they are not uniformly
to be related to transformational grammar. The steps "

The program from this point o

‘include substitutlons, transformations, reductions,
" expansions, completions, additions, revisions, com=

mentary and creations. The transformations include
types that might be called applications of transform-
ational grammar, but they are not limited to this.

. i H . .
Remember, getting on' the road is a big step or series
of ¥teps. Once you are on the road -- that means
demonstrated ability to convert a printed product in-
‘to a handwritten sentence, paragraph or essay == it
is not a'very big step to move to substitution of one .
word in the model by another word in the student's ,
completed version if that word occurs only once..  This
is still just a little way beyond observation. It is

,another small step if the word to be sybstituted oc-

curs repeatedly. It is another small step if two or
more different words are to be substiturgd. And,
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provided the grammar is known or taught just before,
it is once more a small step if one word that is sub-
stituted requires a small grammatical change else-
where. For example, a part ©Of the model reads "He is
here" and the assignment calls for changing "he'" to.
"they". The small additional change that is'require
is a substitution of "are" for "is". [Such assign-
ments are built upon a host of changes of gender,
number, tense, etc. These simple grammatical terms, -

- often so frightening to the student, need not be used
at all. :

. ~ The assignments can become very complexaif multiple
1 *\ types of changes are requireg¢ si ultaneously, but »
\, fortunately this does not seem to be a necessary stage. ///i
‘Students learn to go on to small changes in topic whlch/ J
require minimal meaning change elsewhere and this = - ‘
erves as a base for greater topic changes later.
J ;Rey can also mdve .into the "free-addition" steps by, - o
v , for example, adding another person and making all ap- :
propriate changes ‘elsewhere. '"His horse watered, Ben
isqgeady ."" may become "'Their horses watered, Ben
and Larry are ready..." Obv1ously‘if "Ben" is changed
to "the kitten" it is instead a more advanced topic
substitution and a possible production is "It's fur
‘ , dried, the kitten is ready..." If this change ‘is com=
o bined with free addition of a subject, you can get
"Their coats dried, the kitten and-the\puppy were
ready for..." Other types of additions, generally
more advanced,- include the options for adding modifi-
ers of many kinds, time expressions, reasons, phrases
and clauses of g wide variety of types, complete sen=
tences, paragraphs, endings, beginnings, etc. These
‘are intermediate,steps among hundreds that can lead
" to higher goals. A R ' ' .

e

2. A sample program, in a format designed for materials
developers only, is a revision of a mimeographed paper
formerly entitled 'Worksheet No. 3, Expanding the Writ--

. ing Horizons" by Gerald Dykstra, Richard Port and Anton-
ette Port. For students, an early model with a very
small selection of steps, by the same authors, was A .
Course in Controlled Composition: Ananse Tales, 2 vols.,
New York: Teachers College Press, 1966. And the newest
version is' Guided Writing: Controlled--Free, Programs
1-12, New York: McGraw-Hill, forthcoming.
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It is important at this point to make both a disclaim-
'er and :a "claimer". When there is a mistaken expecta-
_tion, the most common one is to expect a program like -
this to teach basic grammar, or even pronunciation, or
other aspects of the oral base, necessary parts of
which are assumed prefequisites in this program for
successful writing at the upper levels. This type of
program will effectively provide little, or nothing,
that it is not designed to provide. On .the other
hand, it is an excellent way to elicit large quanti=-
ties of completely acceptable writing practice at

each student'’ s approximately best level of contribut=-
//1ng ability. The .sub-goals are always very explicit
-- to produce g completely acceptable product at what-
~ever level the |student is working.: If he should fail,
‘he tries again that same level with a.new model.

If he fails repeatedly, he stays at one contributing
level and the source of his difficulty should be pin-
pointed. In general, he clearly recognizes the goal
and it 'is within his grasp. If it is not, he is
probably not ready to proceed much fa er in writing '
without relevant basic instructlon!%dyﬁgtﬁts of the .
language as indicated by the type of problem he can-
not overcome. v : _

. ) ~
. ‘The top levels of the program request substantiatian
of the model, argument with the model, and various
. types of free.writing including stht;gyanced steps
. as the following which require the student:

-== to write on the topic given. (A re1ated'mode1
has been read previously.) He must write a paragraph
for each key sentence and he may use the key word
- glven as a clue or suggestion for each seritence in
each paragraph .

=== toO writesa paragraph - following each (k\y) sen~ N
tence given® pnder the topic head1ng (no key words given);

=== to write on the topic with a paragraph on each. - °
sub-topic given to guide orgapization. (No related- -
paragraph has been seen prev usly.) w o B

After other intermediate steps we come to ghe a551gn-'[
ment . that . is 80 commonly the first assignment in many




classes: Choose a topic and erte (to the extent re~-
quested by the teacher or the materials writer or to
the extent the student feels qualifled)

. A student can reach this level quickly if'he;is quali=-
\ fied. 1If he can't do it, the program provides an al-.
ternative of a sequence of sub-goals that will giVe
him many successful writing experiences at his own

best level of contribution. It is surprising to nfte
\the deflnable progress when there are enough definable
ub-goals. It is not necessary to teach without see=
ng progress. But there is no alternative when t the
overall goals or the sub-goals are too big and too -
amorphous for the students to -grasp. *

Your goals may need breaking‘dbwn in order to build
up your students. Consider breaking them down to
momgvt-byemoment goals,

D
(W]




v

(3) 'skill in expressing onself through the written
word (Composition)" (p. 282). , _ .

THE TEACHER'S BOOKSHELF

by Carol J. Kreidler

-

I. FOR THE TEACHER'S REFERENCE

Linguists and language pedagogues generally agree that
the best order for presenting and practici language.
skills is listening, speaking, reading, and yriting. -
A great deal of attention has been given to the first
three. skills, but not nearly so-much has, been given .

to the last == writing. This is evidenced by’ the
limited treatment of writing or composition in many >
methodology books in this field. -~

Y

‘William Francis Mackey, in his Language Teaching
.Analysis (Bloomington, Ind.: Indiana Univ. Press,

1965; 562 pp.), attempts to study objectively the

"theories and techniques presently espoused- by lan-

guage teachers' (including teachers of English to

| .speakers of other languages) by 1isting methods and
. techniques used in existhg texts and courses. ‘In «

his chapter entitled "RePetition" he describes what
is involved in writing as "(1) the ability to shape
‘the letters of the alphabet (Graphics), (2) knowledge
of the right combinations of letters (Spelling), and

Mackey then lists some types of drills to practice
these skills., The problems of graphics are no dif-

- ferent for the Indian student than for any child
.. learning to write in any language, so these will not
- be dealt with in any detail here. Spelling, on the

other hand, while it may not be a particularly dif-
ficult problem for the Indian student, relates more
closely to the general topic. Mackey reports three
types of oral and written exercises for spelling '
drills: completion, in which one or two omitted let- K
ters must be added by the student to aid him in the
!bservation_of words with which he is familiar; trans-
titeration, in which, if a phonetic notation has been

-~ introduced, the student rewrites words in traditional

59 .
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" NAfter the section on spelling, .

7

.. sentence modification;
ﬂgraph\yriting. SN N

- of possibiliti

N
X AN

' . 1N o
orthography, and dictation, in) hicﬁ\the studbdk\writes
what he hears and checks it aga\nst'é\gritten text.

y

B%tion.~ He q¢vi§gs> he exercisés for‘combqsition‘
that he has foundﬁiﬂgtgzts into jthree main types; - |

N,

Sentencé\godification ayé;giées give the student o
practice in the structure o{kthe language. The types
of modification exercise Mackey has found are: (1) -
multiplevdhgice, in which the ‘student is asked to
complete a seﬁg:ncq by choesing a word from a list

es (either pictured or in words); (2)

entence composition; and para-

" conversion, in which the student, for example, changes

affirmiitive sentences to negative, statements to ques-

~ tiohg, present tense sentences to past, etc.; (3) word

Jumbles, in which the words of a sentence are listed
in random order and the student is asked to make ‘a
senteénce out of them; (4) matching, in which the
learner is given two columns containing parts of sen-
tences and is asked to combine word groups in’ the
first column with-appropriate word groups in the se-
cond column to form sentences which make sense; and
(5) alterations, in which a series bf sentences.with -
underlined words is presented and the learher is

.asked to rewrite the sentence changing the underlined

words to opposites, or plurals, or differegt tenses,
etc, : : ’ -&

Two of the types of sentence composition exercises
that Mackey offers are caption writing, in which the
student writes a sentence or a number of intercon~
nected sentences describiff¥a picture or series of
pictures; and composition or substitution tables,

from which the student produces—segtgnces. An example

of a substitution table is: N
, * .
A 4rills teaching
There are ** few exercises for practicing English
. some cames . drilling .
several . ’

—

4

~ 1f the tables are arranged in a sequence, the student

can write a series of sentences.which combine into a

- paragraph -- a first step in controlled. composition,

This technique is used in books by Heaton and Moody,
which are .discussed below. 1 '
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. Under pstagraph writing, which may include units:

" of exercises, among t

larger than the parag afph Mackey lists several types
m (1) precis and paraphrase,
in which the student is asked either to summarize a
paragraph in précis form or'’to rewrite it in hisgown
words; (2) narration, stimulated either by a series *
of pictures or a series of things the stident knows

very well, such as the events in his day; (3) descrip-’

tion, in which the student writes about what he sees
in, for instance, a detailed picture; (4) exposition,
in which the student is required to tell how he does .
something such as riding a bicycle; and (5) free

composition, in which the student writes 3 composition .
'about something he is very familiar withy from either
an outline or a series pf }eading questions.A

[English~$ounds and Their Spellings. A Handbook for °
Teachers and Students, by Robert L. Allen, Virginia F.

Percival Gurrey' s Teaching English as a Foreign Lan-
guage (London: Longmans, 1955; 200 pp.), in addition

‘Allen and Margaret Shute (New York: Thomas Y. Crowell, _"

19665 104 pp.), is a good sourﬁe for work on spedling.
Spelling hene is taken from the point of view of the
relationship between sounds and how they are spelled.
The main emphasis is on English sounds -- the way they
are produced possible special ‘Problems in the pro-
nunciation of single sounds and clusters, and, most
important for our purposes here, the spelling rules
for each sound, Practice is provided in hearing,

- specking, reading and writing each séund in a\variety
" of spellings.]

Y
» “

to being a practical general methodology book, in-
cludes seven chapters on writing and on.oral ‘and
written composition. Chapter 8, "First.Steps in
Writing the New Language", gives suggestions for going
from simple copying to less controlled expréssion of
the student’s own ideas.. Chapter 16, "Oral.Composi-
tion", explains how to take the class from meshanical
repetition of sentences to free discussion of ideas.
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Gurrey feels the key to successful composition is in
thgﬁpreparation for it that the teacher. gives. He
suggests the use of reading material, story retelling,
, and asking questions, etc., as techniques for preparing
+ the students for oral composition. -Chapter 17, "Steps
-~ to '"Free' Written Work", contains suggestions for pre-
¢ paring the student for writing in his own words. s Some
of the types of preparation for written composition
that he suggests are: oral questioning to stimulate
the students' ideas; pictures which the teacher asks
~“questions about; and the reading aloud by the teacher
of interesting articles followed by the teacher's
questioning. On a mort advanced level short speeches
or lectures and silent reading can serve to prepare
students for composition work. Chapters 18 to 21 in=-
clude "The Beginnings of Written Composition", "Compo~
sition: The Choice of Subject", "Correcting Composi=-
tions", and "How Can pupils' Compositions Be Improved".

B | : . ‘
. Z In. his prefacé, Gurrey notes that his book "gives .

preference to_the urgent needs for thorough learning -~

of the language that is the medium of instruction in
schools and colleges". This book should therefofe -
Be especially useful to teachers inflggiaé/gphbols.

‘Suggestions similar to those listed aboéé/for pre~

\ \\ writing and guided writing‘activitieg/ére also to be

found in Mary Finocchiaro's English as a Second Lan-
uage: From Theory to PractiCe/;Néw York: Regents,
1964; 143 pp.). Harold B. Allen's “
as a Second Language: A Book of Readings (New York: /
. McGraw-Hill, 1965; 406 pp.) contains three good
articles on compo§iﬁidﬁ.“ One, by Lois Robinson, cagj
tains the same teclinique as used in her book, Guided
~Writing and Freé Writing, which is discussed below.
Another by Adelaida Paterno, "A Lesson on English
Modif}n tion", deswribes é,ﬁre-thqge lesgon using
_struCtures containing modifiers and gives detailed
— teaching techniques. Donald Knapp's "A Focused,
- Efficient Method to Relate Composition Correction to
Teaching Aims" is the, third. His composition check-
list .is included in tiris atricle. )

°

The American TESOL Quarterly and the British English
" Language Teaching, ‘journals mentioned in an earlier-’

\ . : hd

. : .‘ 60 | R
69




column, frequently contain articles on guiding writing
dr teaching composition. ]
Most American books for teaching English composition

' to speakers of other languages have been written for

~ foreign students studying.at American universities.
Some of these are listed in this section, not neces=
sarily because they are suitable as texts for American
Indian gtudents, but because they can serve as refer~
ences for the ‘teacher in the information they provide
about the English language, in their examples and
discussion of forms of compogitions, and in the teach=-

ing techniques they use. y o .

R 3

George E. Wishon and Julia M. Burks' Let's Write >
English (2 vols., New York: American Book, 1968; also
., available in one-volume.Complete Book) is designed to
. help students overcome the habits and conventions
"+ associated with their native languages by providing
ni&thodical practice in the written forms of English.
Book 1, consisting of twelve units, deals with the
sentence patterns of written English and ‘leads to
. paragraph writing and the writing of short composi~
tions. Each unit begins with' explanation and comment
on the patterns of the unit (nouns and pronouns, basic
sentences, coordination, subordination, verb tense,
.modal auxiliaries, prepositions, two-word verbs, etc.).
Exercises begin with a "dicto-comp", a short paragraph
which is“to be read several times by the teacher and . R
then written from memory by the students. The "dicto- '
comp", is intended to help the student improve his ' = -,
comprehension and provide pracqiée in writing con=- ' v
nected discourse on the basis of this comprehension. . ,
« .This technique seems to be a useful one, and it should "
be easy for teachers to collect.a series of stories, '
anecdotes or interesting paragraphs from newspapers, - .
magazines or school readers for use as "dicto-cpmps", -
R .
Other exercises include those which emphasize wokk with
the structure of isolated sentences (Mackey calls\this
sentence modification, but many of these sentences
after they have been modified, can be wriftten in a =~
logical paragraph);.work with paragraphs, which includes °
i filling blanks with the forms presented in the unit} ’
“ rewriting; and paragraph construction from suggested
topics, cues and introductory sgptences. ’ ' ‘

N
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"II. FOR THE CLASSROOM

e

Book 2, also consisting of twelve units, deals with the
characteristics of major prose forms: narration, de-.
scription, explanation, and argumentation. * Theére are
also.¥nits on letter writing, theme writing, précis

.writing, newspaper writing, the library, and develop~ °

ing a research paper. The exercises again begin with
"'dicto-comps" followed by numerous model paragraphs
with suggestions on how ‘the student may develop similar
paragraphs of his own. _ ’

Lois Robinson in her Guided Writing and Frée Writiﬂg:

A Text in Composition for English as a Second Language
(New York: Harper and Row, 1967; 210 pp.) defines
guided writing as "writing in which one cannot make a
serious error so long as he follows directiod¥' (p.2):.
The book is divided into sections based on grammatical
points, with grammar explanations opening each section.,
Oral drills often follow this explanation. The student
is then given directions for rewriting the"paragraph(s).
The rewriting usually takes the form of transforming

a series of questions into statements. Complete=-the=-
sentence and fill-the~blank exercises:.are also used.

Free writing exercises follow the guided writing exer=-
cises. A title and the first sentence of each para=-.
graph the student is asked to write‘are provided.
Topics are chosen-which, it is hoped, will lead the
students to use the grammatical point just presented,
but in such a way that attention i§ ‘directed toward

- cantent while practice of the new patterns is taking
- place. :

v

”|7)' . v

‘Classroom‘thts for teaching composition in elementary
‘and secondary schools are generally characterized by

a variety of techniques.- For instance,.they may in~ |
clude selected -pictures which serve as the stimulus
to connected writing;/prescribed sentence patterns in
which students are permitted to make lexical choices

at various points in fixed patterns; or paragraphs with
- specified rewrite activities to provide controlled

grammatical practice.
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An excellent example of the technique involving the re-

writing of paragraphs is Aiourse in Controlled Composi-~-

tion: Ananse Tales (Gerald Dykstra, Richard Port, and i
Antonette Port, 2 vols,, New York: Teachers College !

Press, 1966). This course, as described in the Fall

/1968 issue of this newsletter, is based on the West

African folk tales of an almost~spider, Ananse.‘ There

are undoubtedly American Indian tribal stories which

could be-substituted for the stories about Ananse. .
Certainly there would be a great motivating factor in .

reading, writing, and then rewriting stories that were

well-knowp to young and old in the Indian culture. ™

The key to the success of these materials, however, is

not only the interest that they arouse, but, more im- .

portant, the careful orderiqg of the changes that the -
student is asked to make as he rewrites each story. . “;}/,w

He may be asked to change fﬂe;pronouns making the,’ X ‘
necessary verb adjustments, change the verb tense, P
add a new element to. the sentences, or combine them .~
in various ways. These changes must be sequenced. to
provide for step-by-step progress and for almost error-
free products, - o

In some American-prepared general course materials
one will find a conscious attempt to include work on
composition. Such is the case with, for example, the
National Council of Teachers of English series,
English for Today (William R. Slager, Ralph F. Robin-
ett, and others, eds., 8 vols., New York: McGraw- : ,
Hill, 1962-66). Beginning with Book 3 of the series i
of six books, the lessons contain provision for com=

position work. This is carefully controkied composi-

tion, based on the reading of the lesson and directed

by questions to stimulate, yet organize the students'

thinking. In their suggestions to the teacher in the

Teacher's Text the editors suggest the following steps = -
in going from reading to writing: copying; dictation b
(suggestions are given for handling dictations); '
copying with simple substitutions; writing the answers

to questions based on the reading; summaries of the ' .
readings; and original composition (two detailed '// S
assignments on the first lesson are included). /

.« -

Guided Composition Writing, by Florence Baskoff

(Montreal: Librairie Marcel Dﬁdier, 1969; 251 PP.; : o
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available from the U.S. representatives: Chilton ; l
Books, Center for Curriculum ﬁev210pment in'Audio=

Visual Language-Teaching, Philadelphia, Pa. 19106)
presents thirty model comipositions, each followed by
notes on expressions and points of usage related to

the subject, and composition exercises such as ques-

tions on the model, or outlines that lead the students

to write new, compositions similar to the model. A -~
quiz based on the model concludes each section, with
blanks for the students to write in indigated forms,

or directions for substitutions that require re-

writing the model. Some lessons also include brief

grammar notes and exercises. ' '

The last two sections of. the book cover paragraph >
construction and composition development, rules for
spelling, punctuation, capitalization, pluralization,
etc., and letter writing.. Although the course is .

part of‘a program for university level foreign stu-

~dents, the model compositions begin at a low inter-

©

mediate level, and the content of the composition is
suitable or easily adaptable for Indian high school ’
students. ' - 3 ' ‘

J.B. Heaton's Compoasition Through Pictures .(London:

Longmans, 1966; 54 pp.) can'be used for oral or writ-

ten composition. It contains a series of 32 cartoon=

like simple black and white linetdrawings. In most

cases- the pictures for.. omposition are a series of

three built around 4 thgme such as camping, making

tea, monkeys imitating a man, a picnic, a poor boy

with a few coins. The stories the pictures tell

would be of interest to those from the junior high .
level to the adult level. The new vocabulary (those =~
words which are not in the student's active vocabulary)

is listed below! each picture. A substitution table: -
provides practice on a particular sentence pattern.

Also included are questions which attempt to focus the
attention of the student on the pertinent points. in

the picture. K » ‘ o

@ ) . . ™

. . - S ® T :
L.A. Hill has produced a graded series of five book- '
lets for work on composition' in-overseas schools.

.
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' . —
El¢mentary Composition Pigces (London. Oxford ﬁ%ivs
Press, 1964; 64 pp,) contains 28 paragraph atories
-which the students are to copy. The stories arg
limited to & 1000~word vocabulary and the grammatical
patterns dre also limited to the more basic sentence
- pattern. .types. The students have the opportunity to

. change the story slightly by choosing one of the three

or four pOSSlble words at certain points in. the sen-
tences. This is similar to the substitution. table
technique for teaching compoaition.

_The Intermediate Stories for osition (with Prema
Popkin, 2 vols:, London: Oxford Uni¥v. Press, 1967)

' Workbook contains skeletons for compositions. .The
essential content words .are given in paragraph form,
separated by blanks which are usually (but not always),
to be filled in by the students. A 1500-word vocabu-
lary is appended. The Companion volume giVes pugs
gested completed atorias. . _

" ‘Hi11's Picture Com sition Book (2 volsy, London:
Longmans, 1960) contains 28 series. of eight pictures
. (e.g., & woman lgsing a bracelet-while fishing, a
fallen tree on the railroad tracks, what happens when

‘a fire is built too near a hotuse’, rescue at sea during

~ a storm, catching a tiger) Thg Teachers' Guide telli
- the story and suggests. questions which the teacher -
can ask the students before they* are asked to write.‘;

The Outline Composition Book (London' Oxford Univ.

' Press, 1966; 87 pp.) is designed to give the students
more freedom in their writingg but still provide a®
considerable amount of ‘help., It contains thirty
topics.” For each of them Hill™ ‘gives extensive suge
gestions as background preparation for writing and
‘usually a list of five to. ten points to be covered kn -
the composition;, -Each topic is followed by a kind of
dictionary of useful words and phrases and some struce
ture points. This is an attempt to remind the students
of previously ‘taught English structures that they can
’correctly Use in their compositions. .

Hill s Free Composition Boo (London. Oxford Univ.
‘Press, 1966; 75 pp.) contains 333 topics arranged.

according .to difficulty.  Each topic is followed by
; oy § e ’

74 R

Qe




v

- also reflects British usage

Pl

a number of questions that help the student writer
think about® the subject and arrange his materiigl
systematically. In Ahe introduction Hill gives many
hints to the teacher of c0mp031tlon and some hints to
the writer. i

L0 - . . o o . Yy, ’
K.W, Moody's Written English Und®r Control (Ibadan:
Oxford Univ. Press, 1966; 149 pp.) contains a series
of &xercises in the form of substitution tables. The

. exercises are designed to give the student practice

in accurate exp;%331on while, catefully controlling
what he wrltes. In addition,-Moody gives practlce

exp031tlon, etc ) congists of se enal sentences with
ch01ces of Eexlcal Léems in almost’ every slot, Choices

se his own cholce of
is asked to wrlte a e

more and more opportunity to
words. In Stage 4 the‘studen

thnS°Or sugges ions. The Antroduction’ also gives ﬂ'
suggestions. for oral practlc before writing begins .
.Since the book was written

f n\ylgerla, there is
some reflect®n of this in

e gultural content. It

ing" The teacher must sti ulate thevstudent s ‘inter=
est, set the context for

1ex1cal and grammatlcal orms. It is hoped that this
enough dlscu351on of suc-

o
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III. NEW AND FORTHCOMING MATERIALS

A new general study of 1anguage teaching methodology

deserves mention heré: Wilga M. Rivers" Teaching

Fore1gn~Language Skills (Chicago: Univ. of Chicago

Press, 1968; 403 pp.). The book consists of theoret=-

ical but very readable discussion of the linguistic

and pedagogical backgrOund to the teaching of foreign ,
language skills, for teachers of any foreign language. ' C

As she did in her earlier book, The Psychologist and
the Foreign~Language Teac QE}cago: Univ. of Chica=-

go Press, 1964; 212 pp.), 'the author presents the
- theory behind seVeral points of .view on each 'subject
- she treats. Annotated reading lists at the end of
e each chapter and a comprehensive bibllography at the
~ »  end of the book direct thei%eader to sources of spe-
‘ cific techniques and of examples from party cular lan-
guages. ‘The.book is aimed at teachers of econdary, -
school students, but note is occasionally made of
applications to .other age: groups as well

‘a

David P. Harris, whose téitbook Readlng Imgrovemgnt \
Exercises, was described in the Winter 1969 issue o
this newsletter,_has‘now written Testing English as -
a _Second Language (New York: McGraw-Hill, 1969; 151
pP.) .. According to the Preface (p. vii), "The two-
fold objective of the book is to enable the ESL .
teacher both ‘to improve his own classroom measures
and to make sound assessments of standardized tests Ly
<wh1ch he may from time to time be asked to select’ \\
administer, and interpret." The book includes the
general purposes and methods of language testing;
specific techniques for testing grammar, aural. compre=~
hension, vocabulary, readlng, writing and oral pro- = p

_ duction; construction’and administration of tests;

r interpretation of test results, and the-calculation
of basic test statistics. _book has been written
not for the tésting spec1a113t b t for the classroom

. teacher. b :

-

The following materials are soon to be published:

, Patricia Heffernan,Cabrera, Audio=Visual English, - C
Sets 1 °‘and 2, New York: C0111er4Macm111an, 1969. //)
This is a series of filmstrip sets which could be ",
used tp supplement basic courses. Each set -contains
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ten color filmetrips, records and a script-gﬁide' : \ '
Topics covered include: telling time, numbers, colors,
- the calendar, and occupations. A sample kit is avail~
able from the publishers (address. 866 Third Avenue,
New York, N.Y. 10022)J

 Robert Lado, Lado English Series, 13 vdls., tapes, C \

New York: Regents, 1969. This gseries of six basic \
texts, six workbooks and a teacher's manual is de~ L.
signed for high school and college students at begin=-
ning, intermediate and advanced levels. .Basic senw
tence patterns are introduced in model sentences, es~
tablished by audio=lingual drills and r@inforced by
speaking and reading exercises. The first ‘three books
are to be available in September 1969 and the last -
thrae in April 1970,

. T  AFLC/HAFB, Ogden



